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ABSTRACT

The two purposes of this study were to develop a set of
evaluative criteria for credit-free short courses offered through
universities' colleges of continuing education and to use these
criteria to evaluate the credit-free short courses offered through
the Office of Short Courses and Conferences at Louisiana State
University in Baton Rouge.
A tentative evaluative opinionnaire, resulting from a survey
of the literature and from suggestions shared by professionals in the
field of continuing education, was devised with items relative to the
general information, marketing data, course reactions, levels of
satisfaction and suggested future courses of the participants.

The

opinionnaire was submitted to a national jury of sixteen persons with
expertise in the areas of marketing, evaluation, or continuing
education.

The instrument was revised into a questionnaire and an

evaluation instrument in accordance with the evaluations and
criticisms of the jury.

Two items were dropped, three added, twenty-

seven rewritten and eleven retained.
The evaluative instruments were used to gather data for the
evaluation of credit-free short courses offered through Louisiana
State University's Office of Short Courses and Conferences from a
sample of seventeen short courses.

Of the 413 participants enrolled

in these seventeen short courses, returns were received from 360

x

participants for the questionnaire and from 265 participants for the
evaluation instrument.
The following conclusions were reached:
1.

The evaluative instruments were proved to be effective

and will be used in the Division of Continuing Education at Louisiana
State University in Baton Rouge to evaluate credit-free short courses.
2.

Most participants enrolled in credit-free short courses

offered through the Office of Short Courses and Conferences at
Louisiana State University, which were classified as mental selfimprovement
3.

courses, did so primarily for personal improvement reasons.
Participants in

scheduling their courses

credit-free short courses preferred

to begin at either 6:30 p.m. or 7:00 p.m.,

to be two hours in duration, and to meet twice a week, preferably
Tuesdays and Thursdays.
4.

Most people who enrolled in credit-free short courses

offered through the Office of Short Courses and Conferences at
Louisiana State University were twenty to thirty years old, had two
to four years of formal education above a high school diploma, lived
less than thirty minutes from the course's location, paid their own
registration fee and were female.
5.
ways.

Participants learned about their courses in different

The most successful methods were through newspaper ads or

through conversations between friends; whereas, the least successful
methods were through community service announcements broadcasted over
the local radio and television stations.

6.

Nearly one-third of the credit-free short course

participants sampled had been enrolled in another credit-free short
course offered through the Office of Short Courses and Conferences
within the past two years.
7.

Most people enrolled in the credit-free short courses in

which they had neither personally studied nor had previously been
instructed, rather than in courses in which they were more familiar
because of their previous instruction or study.
8.

The most common suggestion made at the second meeting

of a course was to lengthen the time of the course meetings; the most
common suggestion made at the last meeting of the course was to
lengthen the entire course.
9.

The 17.3 percent of the sample population who indicated

at the second class meeting they weren't sure if they had learned
what they had hoped to learn from the course, indicated at the last
class meeting they had only partially learned what they had hoped to
have learned.

The 29.7 percent of the participants who had responded

with partially at the second class responded again with partially at
the last class meeting.

xii

Chapter 1

INTRODUCTION

The number of credit-free short courses offered through
today's colleges of continuing education in our institutions of
higher education has been increasing daily.

This growth may be due

in part to the rapid changes our society has been undergoing, the
greater amounts of leisure time our adult population has been
experiencing, or the gradual acceptance of the Idea called life-long
learning.

Whatever the reason, universities' colleges of continuing

education have been experiencing a geometric growth rate in their
non-traditional short course enrollments while at the same time these
universities' traditional degree-oriented course enrollments have
been leveling off in the professional colleges (Roark, 1976).
To adequately meet the challenge of this rapid expansion of
credit-free short courses, colleges of continuing education have been
forced to readjust many of their operational procedures.

One of the

most important procedural changes they have faced was the necessity
to improve their evaluation process.

Due to an expanding need to

concentrate more of their staff's time on the development and
facilitation of short courses, less time must be allocated for
evaluative purposes.

Continuing education staffs have been fully

aware that the improvement of a short course and the expansion of
their college was contingent upon the systematic feedback of

information from a course's registrants to its instructor and/or to
the continuing education staff (Knox, 1969); however, time and costs
have been placing increasing limitations on the evaluation process.
It was the intent of this study to address the problem of improving
the evaluation process for credit-free short courses.
At a recent conference entitled, "Program Evaluation and
Design," sponsored by the College of Continuing Education at the
University of Southern California in Los Angeles, conference
participants agreed that to their knowledge there existed no effective
instrument for evaluating the short courses they handled.

They

further felt there was a definite need for a simplified, effective
evaluation instrument.

THE PROBLEM

Statement of the Problem
This study was designed to answer the following questions:
(1) What criteria are Important in the evaluation of credit-free short
courses offered through universities' colleges and divisions of
continuing education?,

(2) What conclusions could be drawn relative

to the credit-free short courses offered through the Office of Short
Courses and Conference at Louisiana State University when they were
evaluated in terms of these criteria?

Delimitations of the Study
The study was limited to the selection of criteria considered
essential for evaluating credit-free short courses offered through
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colleges of continuing education.

The population to which the

formulated and validated instruments was applied was randomly
selected from the short courses being offered through the Office of
Short Courses and Conferences in the Division of Continuing Education
at Louisiana State University in the Spring semester, 1977.

Rationale for the Study
Increasing numbers of people have become Involved in the
process of life-long learning today.

A large portion of these life

long learners have been enrolling in credit-free short courses
offered through universities' colleges of continuing education
because these courses were flexible in design and met numerous
persons' immediate needs.

Due to the popularity of short courses,

colleges of continuing education have been experiencing the need to
more effectively utilize their resources in their attempts to more
effectively meet the needs of these life-long learners.

Unfortu

nately, however, the field of continuing education is relatively new
and very little data on credit-free short courses existed to assist
them.

Much of the kind of data needed could be obtained through the

administration of effective evaluation instruments to participants
who have been enrolled in these credit-free short courses.

By

learning how the enrolled short course participants would respond to
a carefully selected list of questions, the continuing education
staff at Louisiana State University and other credit-free short
course departments throughout the United States would be able to

learn more effective marketing strategies, better course scheduling
arrangements, most sought after courses, adequacy of instruction and
participants' satisfaction levels.

DEFINITION OF TERMS

Short Course
For the purposes of this study, short course indicated a
type of credit-free, non-degree-oriented program offered through a
college of continuing education on a once-a-week or twice-a-week
basis for less than an academic semester and was open to any
Interested person who was willing to pay the designated registration
fee.

Continuing Education
For the purposes of this study, continuing education referred
to the college within a university whose function it was to serve
the non-traditional learning needs of the local, regional and/or
national citizenry w h o wished to enroll in courses which were other
than the university’s on-campus, degree-oriented, credit-courses.

Short Course Instructor
This was a person employed on a part-time, contractual basis
through the college of continuing education to teach a credit-free
short course offered through the college of continuing education to
anyone who was interested in enrolling in it.

Continuing Education Staff
For the purpose of this study, these were the professional
people who were employed by colleges of continuing education to
develop, facilitate and coordinate non-traditional, credit-free short
courses.

It was their function to most effectively extend the

potential services their university had to offer to meet the needs
of today’s greater society, above and beyond the courses designed
and offered to the degree-oriented students who were on the univer
sity 's campus.

IMPORTANCE OF THE STUDY

The study was important because:

(1) The criteria would be

useful for evaluating existing courses and for planning new short
courses offered through the Office of Short Courses and Conferences
at Louisiana State University;

(2) the instruments developed for

evaluation would serve as evaluation models to be utilized by
colleges of continuing education throughout the United States; (3)
the study would be the basis for additional research,

PROCEDURES OF THE STUDY

The procedures used in this study were:

(1) Construct two

survey instruments containing a set of tentative evaluative
standards which could provide optimum feedback on a short course
based on;

(a) survey the current literature and related studies; (h)

write the deans of the largest colleges of continuing education in

the United States to request their assistance in providing the
researcher with samples of their best evaluation instruments for
short courses; and (c) attend the "Program Evaluation and Design"
Conference sponsored by the College of Continuing Education of the
University of Southern California in Los Angeles on October 28-29,
1976.

(2) Validate the criteria by sending copies of these instru

ments to a jury of educators with expertise in the fields of evalua*
tion, marketing o r

continuing education. The jurors were requested

to analyze the worth of each item in the instruments in terms of the
relative effectiveness the item may have had in securing needed
information about a short course.

A five point scale was to provide

a basis for statistical computation of the data collected.

Jurors

were also requested to make suggestions on additional items for the
instruments and general instrument improvement.

(3) Reconstruct

useable instruments from the criteria considered most worthwhile to
the evaluation of credit-free short courses.

(4) Apply the criteria

to seventeen short courses being offered through the Office of Short
Courses and Conferences in the Division of Continuing Education at
Louisiana State University.

(5) Compile and present the data

collected from these seventeen short courses into appropriate
tabular form in an effort to make the study valuable and comprehen
sible for the reader.
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ORGANIZATION OF THE STUDY

Chapter 1 furnishes an introduction to the problem, the
definition of terms, the importance of the study, the method of
procedure, and the organization of the study.
Chapter 2 provides a review of related studies and of the
periodical literature relative to the evaluation of credit-free
short courses offered through universities' colleges of continuing
education.
Included in Chapter
the jury of experts and the
opinionnaire.

3 is a discussion of the selection of
formulation and analysis of the

Also discussed in this chapter is the structuring of

the questionnaire and the evaluation instrument, the selection of
the population, and the organization and presentation of the data.
Presentation and analysis of items for the useable
instruments are supplied in Chapter 4.

Chapter 5 contains informa

tion pertaining to the application of the evaluative instruments to
the participants registered

in the credit-free short courses

offered through the Office of Short Courses and Conferences at
Louisiana State University in Baton Rouge, Louisiana.
Chapter 6 includes the summary, conclusions and
recommendations.

Chapter 2

REVIEW OF THE LITERATURE

In the last quarter of a century American universities have
increasingly become involved in the continuing education of the
American public in ways supplemental to granting academic degrees.
This recent phenomenon has been a result of the growing need and
desire of adults to keep pace with today's world, plus the universi
ties'

recognition of the vast resources they have at their disposal.

Along with the growth of this phenomenon came the acknowledged need
for evaluation instruments especially designed for assessment of
credit-free short courses offered through universities' colleges of
continuing education.
The purpose of this chapter is to review the studies and
periodical literature which could be considered relevant to the
selection of criteria for the evaluation of credit-free short
courses offered through colleges of continuing education.
review is stated in the following categorical divisions:
motivation;
education;

(2) satisfaction;
(6) age;

(3) sex; (4) attitudes;

(7) location;

The
(1)

(5) formal

(8) costs; and (9) promotion.

MOTIVATION

Why adults enroll in courses was a question which first
appeared in the literature in the early 1960's.

Houle, in his book,

The Inquiring Mind (1961), concluded that all people have goals
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which they wish to attain; however, he ascertained that people
differ in their motivations to attain these goals.

Houle believed

there were three motivational types of adult learners.

First, the

"goal-oriented" learners were the people who used education as a
means of accomplishing fairly clear-cut objectives.

For these

persons education occurs in episodes; they defined a need and solved
the need by enrolling in a course.
the "activity-oriented" person.

The second type of learner was

This was the person who took part

because he found within the circumstances of the learning situation,
a meaning which had no necessary connection at all with the content
or the announced purposes of the activity.
taker or a group-joiner.

The third and last type of learner for

Houle was the "learner-oriented" person.
for its own sake.

This person was a course-

This type sought knowledge

For him, education was a constant rather than a

continuous activity.
Another important study which sought to answer why adults
enroll in courses was by Sheffield (1964).

In the questionnaire he

administered to 453 participants enrolled in twenty different courses
he uncovered fifty-eight reasons why adults enrolled in these courses
From these reasons Sheffield was able to draw up the following five
basis orientations in adult learners:
Learning orientation:

seeking knowledge for its own sake;

Desire-activity orientation: taking part because in the
circumstance of the learning, an inter-personal or social
meaning is found which may have no necessary connection, and
often no connection at all, with the context or announced
purpose of the activity;
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Societal-goal orientation: participating in education
courses with the hope of accomplishing clear-cut social or
community centered objectives; and
Need-activity orientation:
taking part because in the
circumstances of learning an intror-spective or intra-personal
meaning is found which may have no necessary connection, and
often no connection at all, with the context or announced
purpose of the activity (Sheffield, 1964:1-22).
Not seeking to alter Houle's basic framework and yet trying
to further clarify Sheffield's orientations, Burgess (1971)
categorized responses from 1,046 St. Louis metropolitan area adult
learners into seven distinct and separate factors regarding why
adults enrolled in courses.
know;

These factors were:

(1) the desire to

(2) the desire to reach a personal goal; (3) the desire to

reach a social goal;
the desire to escape;

(4) the desire to reach a religious goal; (5)
(6) the desire to take part in an activity;

and (7) the desire to comply with formal requirements.
In a study done on 23,950 adults, the major emphasis in adult
learning was on the practical rather than the academic, on the
applied rather than the theoretical and on skills rather than on
knowledge or information (Johnstone and Rivera, 1965).

Also from

this study it was discovered that adult learners enrolled in courses
as preparation for new jobs, advancement in present jobs, relation
ships with other people and changes in the status of composition of
their families.
Whatever reason there was for enrolling in a course, the
value of the experience may be either intrinsic, instrumental or
both in nature (Farmer, 1976).

Intrinsic course value was due to
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the course having value in itself, for its own sake and not as a
means only.

Instrumental value was the value due to the useful

consequences it will produce.

It was value as a means or as a

contribution.
In a mailed questionnaire collected from 340 members of the
Adult Education Association regarding the characteristics of students,
the needs of the participants to enroll varied (Pagano and Calvert,
1971).

In this population 32.7 percent of those enrolled did so to

fulfill an essential need; 37.6 percent enrolled in response to an
important need; 24.2 percent for a useful need; and 5.2 percent
considered their enrollment to not necessarily be fulfilling to any
need.
The mid-sixties was the time when the quantification of
adult needs occurred.

In a comparative study done between a growing

community and a declining community, adults enrolled in courses more
for economic needs than for educational ones (Dobbs, 1965).

A

related study published in the same year (Dugger, 1965) discovered
the majority of adult learners were unhappy with their present
vocational situation and enrolled in credit courses for career
advancement purposes.
Nearly a decade later Belle's work (1974) ascertained 14.3
percent of the adults enrolled in credit courses did so for cultural
enrichment or to fulfill their general interest needs; 48.3 percent
enrolled to qualify for graduate training or another program; and
20.6 percent for professional reasons.

Gilford in a similar study
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to Belle's disclosed 46.5 percent of the adult learners enrolled in
occupational training programs, 25.9 percent in general education
courses and 12 percent in social and recreational courses.

Other

studies concurred with the heavy emphasis or need for continuing
education courses to be of a vocational nature (Starr, 1965; Johnstone
and Rivera, 1965).

Because our society has been undergoing many

changes in the past few years, it would seem to be worthwhile to
reconsider what people believed were their reasons for enrolling in
courses.

Do universities' continuing education credit-free short

course participants' differ from adult education participants' or
credit-seeking participants'?
Looking at the topic of motivation from a different angle,
it would seem necessary to mention two writers' efforts to categorize
continuing education courses.

Lord (1972) suggested the following

viable system utilized by the University of Georgia for non-credit
continuing education programs.
categories:

In this system there are five main

(1) programs dealing with problems and issues of society;

(2) programs dealing with subjects of personal interest;

(3) programs

dealing with skills and/or knowledge for occupational improvement;
(4) programs dealing with subjects related to intellectual skills
and development; and (5) programs dealing with subjects related to
personal life problems and demands.

At this time, further research

was needed to ascertain the motivational factors in each of the
program types mentioned above.

Buskey (1970) also arranged

continuing education programs into program types similar to Lord's
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by dividing up his sample of 425 continuing education programs;
however, neither he nor Lord considered the topic of motivation
within the various categories.

SATISFACTION

The success and future of continuing education departments
that offered credit-free short courses have depended upon the amount
of satisfaction short course participants have experienced.
Participants who were previously satisfied would enroll again at
some future time.

Dissatisfied participants would not return.

Unlike credit courses, credit-free courses do not have the reward of
degree credit; rather only the satisfaction they experienced.
Through Maslow's hierarchy of needs it was possible to
categorize one's d i f f e r i n g need orientation (Maslow, 1954).

What

motivated a person toward fulfilling his needs might have been due
to homeostatic needs, painful stimulation or innocuous stimuli
(Boshier, 1971).

Whichever was a person's orientation, it was common

knowledge that people were endowed with the tendency to direct their
efforts to maintain an equilibrium or a state of synchrony between
their constituent parts.

Behavior aimed at the restoration of a

sense of balance may induce a condition identical to one existing
prior to the tension increase but, in the case of an adult who
participated in continuing education programs, he would probably
have arrived at a balance which was at a new level of satisfaction
(Boshier, 1971).
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Boshier (1971) has extrapolated from Maslow’s hierarchy of
needs and developed a model of the motives for participation in
continuing education.

Boshier identified needs as being either

"deficiency” or "growth” motivated.

Participants who enrolled in

short courses to overcome a deficiency were seeking homeostasis, a
condition in which a person mobilized his defenses to ward off
disruptive forces and to have brought about an action which would
restore balance in his life.
Deprevation (tension increase)_____ ^ Action (participation)
Satisfaction (tension decrease)
For the growth motivated person, a
goal.

state of heterostasis was the

Here, a balanced state of being existed which was usually

arrived at after some growth satisfaction was fulfilled.

^^^Participants
Deficiency Motivated

Growth Motivated
Goal

H o m e o s t a t i s H e t e r o s t a s i s

4s______________________________

I'

The degree of satisfaction indicated by participants enrolled
in short courses varied widely.

Densmore (1965) found from his

surveyed participants the degree of satisfaction seemed dependent
upon the participants’ occupational level.

Douglah (1970) disclosed

when participants were involved in the planning of a course they were
more satisfied with it.

It remains to be determined whether or not

participants' satisfaction bears any relationship to the transfer of
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learning from a short course to the real life situations of the
participants (Dickinson and Lamoureaux, 1975).
If "benefitting" from a course can mean the same think as
being satisfied, Johnstone and Rivera's study (1965) may be helpful.
The data they collected from the people who participated in adult
education courses indicated 63 percent of them felt they had
benefitted from their enrollment "a great deal," 23 percent said they
had benefitted "some" and 13 percent said they had benefitted "not
very much."
Participants were often satisfied with a course they had
enrolled in even though it was different from what they expected it
would be.

Kanun (1976) found 38 percent of the students enrolled in

credit extension courses found the courses just what they expected
them to be.

Twenty-five percent of those enrolled found the course

to be better than they had expected.

From the population of the

study, 9.8 percent indicated the experience was different than they
had expected.

SEX

Disagreement existed on whether the patterns of adult
participation in continuing education short courses were dependent
upon the sex of the participants being studied.

In 1963 Knox and

Videbeck found from a sample of the general adult population,
participation was associated with age and socio-economic status,
but not community size or sex of the respondent.

Twelve years later

16
Poulton (1975) sought to determine the extent to which patterns of
participation were related to certain demographic-positional and
social-psychological variables.

From his surveys he determined sex,

occupation and income were the variables to show the strongest
relationship to learning orientation.
In the mid-sixties it was generally found that men and
women participated in continuing education programs at about the
same rate (Knox, 1973; Johnstone and Rivera, 1965).

This pattern

was believed to be changing; however, as exemplified in a study done
over the period of three years, 1969-1972, by Gilford (1975).

Although

participants were fairly evenly divided between the sexes, it was
believed there were about one-quarter million more women than men
enrolled in courses in 1972.

Historically, participation in adult

education has been following a growth pattern:

one in thirteen in

1957; one in nine in 1969; one in eight in 1972.

Women have shown a

more rapidly growing interest in adult education.

Possibly due to

the popular conscientization of women regarding their roles in
society, women's participation in continuing education courses
increased 28 percent while the men's rate increased only 14 percent
from 1969 to 1972 (Johnstone and Rivera, 1965).

During this time

period the total number of participants in adult education programs
increased 20.7 percent.

About one-third of this growth can be

explained by the 6.4 percent growth in the elligible population of
persons aged seventeen or over who were not regular fulltime students.
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In studies released in 1965 (Dugger; Johnstone and Rivera)
men were more concerned with their vocational goals when they
enrolled in continuing education courses while women enrolled in
response to their home, family life and leisure-time interests.
Also, in 1965 it was found women enrolled in order to expand their
social horizons or to get away from their daily routines.

Because

of the changing roles of women as described in Man's World. Woman’s
Place it would be of interest to see if these findings hold true in
1977.
The Johnstone and Rivera study (1965) made an interesting
discovery concerning the fairly widespread impression that classes
were attended primarily by women.

For most adults the idea of

continuing education courses implied a feminine rather than a
masculine behavior.

Significantly fewer men than women felt

participating in a continuing education course would be an interesting
thing to do (Johnstone and Rivera, 1965).

Because of this, women

very definitely have had more favorable attitudes toward enrolling
in continuing education courses.
Another interesting find was unveiled by Densmore (1965) when
his study of conferences conducted at the Kellog Center of Continuing
Education at Michigan State University revealed women reacted more
favorably toward the conferences they attended than did their fellow
male participants.
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ATTITUDES

The University of Connecticut did a study comparing the
attitudes of pharmacists who attended continuing education programs
with those who did not.

The findings of the study revealed the

participants who had enrolled were much more favorable in their
attitudes towards continuing education programs than those who did
not attend (Bernard, 1974).
Falconer's work with adults who represented the different
groupings of men/women, black/white, educated/under educated, urban/
rural and lower/middle classes discovered adults' attitudes toward
particular learning situations did not significantly affect the
extent of their participation in them (1974).

FORMAL EDUCATION

As early as 1961 Booth made the claim concerning the more
years of formal schooling an adult had, the more, likely it would be
that he would participate in continuing education courses.

This

fact surfaced again in the work by London, Wenkert and Hagstrom in
1963 in their study on social classes.

The first major study to

validate this finding was conducted in May and June of 1962 by
Johnstone and Rivera (1965).

Their results were written up in the

classic of adult education entitled, Volunteers for Learning,
published in 1965.

This book based its claims on a sample

population of 23,950 adults.

"By far the most persistant finding in
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our Investigation was that formal education attainment plays a
highly crucial role in determining whether or not one enters the
ranks of adult students.1' From this study it was learned

4

percent of the adults who had no formal education to 47
percent of those who had more than sixteen years of formal education
had attended an adult education program within the past twelve months.
Studies by Knox (1965), London (1970), and Falconer (1974) also
support the relationship between years of schooling and participation
patterns of adults.
The largest study to have been done on an adult education
population was reported in 1975 by Gilford.

In this study sponsored

by the National Center for Educational Statistics, the Department of
Education authorized additional questions be added to the May Current
Population Survey conducted by the Bureau of the Census.

The data

they collected from 50,000 households served as the population of
this study.

From the population who had a college degree or more of

formal education, 30.5 percent had attended an adult education
program during 1969-1972; whereas, only 4.1 percent of the non-high
school graduates surveyed had done so during that time period.

The

participants who had attended an adult education program in this
sample were found to have attended school an average of 12.2 years
compared with the non-participants'

11.5 years of formal schooling.

Other findings related to the level of formal education
conclude people with little formal education seem to prefer informal
participation rather than the formal style of the adult education
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classes (London, 1970).

Being bothered by a lack of education was

related to wanting to learn but not to participating in continuing
education programs (London, 1970).

Dickinson's (1971) work in the

rural portions of the Lower Fraser Valley in British Columbia
revealed the amount of participation of married male household heads
was influenced by both the wife's and husband's years of formal
schooling.
What motivated persons with different levels of formal
education to enroll in continuing education was also worth noting.
It had been found that persons who have not completed the twelfth
grade seemed to enroll in continuing education courses for economic
reasons whereas persons with more than a high school diploma were
primarliy motivated for self-actualization goals (Douglah and Moss,
1968).

In the work of Falconer (1974) it was found that in the low

educational levels, participation in course's seemed to' be influenced
by a set of positional and psychological factors which have no
apparent influence on participation by persons with a high level of
education.

AGE

Over the years studies have been done on the variable age,
as it related to participation in continuing education short courses.
As early, as 1938 (Briggs, 1938) it was pointed out that the variable
age should be looked at as an independent variable.
concurred with Brigg's earlier suggestion.

Scott in 1957

In 1963 Knox and Videbeck
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wrote about significant increases which occurred in the participation
rates of persons in their twenties; however, from their late
twenties to the age of thirty-five, there was a significant decline*
In 1973 it was revealed that nurses who were participants in
continuing education short courses had started to attend these
courses early in their lives and therein had developed the habit of
participation.

Non-participants did not enroll at an early age and

continued to stay away throughout their lives (Berg, 1973).
A study related to Berg's which was conducted in 1976
announced the ages of extension students ranged from eighteen to
seventy (Kanun, 1976); however, characteristically most students
were young adults with more than sixty percent being thirty years
old or younger.

Kanun explained in this work a detailed analysis

by program types would show there was a special relationship between
program types and the ages of the participants.
Not all studies agreed with the idea of age being a variable
which may indicate the likelihood of participation.

For pharmacy

students there were no differences in the ages of participants in
continuing education courses with pharmacists who did not participate.
For this group, other variables were more predictive of participation
rates (Bernard, 1974).
In an effort to know who their students were and what were
their needs, the University of Wisconsin at Madison did a survey of
their courses' participants.

Findings

from these surveys collected

data which supported the claim non-degree students tend to be older,
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to be working before and during their attendance, and to enroll for
cultural enrichment or professional reasons (Belle, Abraham, Wilcox
and Schoenfield, 1974).
Two studies which examined both of the variables of age and
years of formal education were the ones by Johnstone and Rivera
(1965) and Douglah and Moss (1968).

Data from each study supported

the relationship between increasing participation rates and
decreasing adult age levels.
In the Volunteers for Learning study the median age of the
sample was 42.5 years old and for those who were participants in
continuing education it was 36.5 (Johnstone and Rivera, 1965).

This

study also found the age and years of formal schooling were the
characteristics most strongly related to whether or not a person
manifested any interest at all in learning new things.

Learning

interest was found to decrease sharply with increasing age and to be
significantly more prevalent among persons in higher education
brackets.
Douglah and Moss in 1968 found that participation of adults
declined as a person's age increased by decades.

Also, for persons

who had a twelfth grade education or less, participation was related
to age but this wasn't the case with persons who had more than a
twelfth grade education.
to social skills.

For these people participation was related
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LOCATION

The literature does not agree on how important a course's
location may be in determining its success.

When a group of ladies

were surveyed who had enrolled in the Milady Meet the Professor
Program, they indicated the time, place and location were considered
to be not important to whether they enrolled or not (Monagham, 1975).
For 4,635 clergy surveyed from nineteen denominations, the type of
setting was found to have little effect on the amount of participation
(Bonn, 1975).

This was not the case, however, for the generation

who were fifty-five years or older in Brooklyn Park, Minnesota.

From

this group Meredith (1975) found fifty percent of this senior
generation would just as soon take courses on a campus than in their
immediate vacinity.
An intersting discovery involving the location of courses was
made by Johnstone and Rivera in 1965.

People with less than a high

school degree tended to find secondary schools the most attractive
place to take a course; whereas, for people with a high school degree
or more, the university setting seemed the most likely place in
which to enroll.
Johnstone and Rivera also explained from their findings that
a kind of informational halo effect appeared to surround the most
active instiution in each city.

When instruction in a given subject

was given at many locations, adults were much more likely to know
about the instruction offered at the largest institution in the
community than about identical courses in less prominent settings.
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Within a city the enrollment trends followed certain patterns.
Of all the courses for adults offered in the United States, 21 percent
of them were sponsored by colleges and universities and 12 percent by
secondary schools (Johnstone and Rivera, 1965).
When Dobbs compared the needs of adults who attended
continuing education programs in declining compared with non
declining communities, the research supported the position that
courses should be offered at night.
A comparison of the enrollments of persons in continuing
education short courses in urban versus rural communities revealed
urban residents participated in short courses more than did rural
residents.

Although the reasons for this difference in enrollment

patterns were not defined, one main reason projected by a few studies
was that communities with small populations could not afford the
luxury of a wide variety of offerings because the population could not
support them adequately,

COSTS

Participants only enrolled in the courses in which they could
affort to enroll; however, did the cost of a course affect the number
of persons who chose to enroll in it?

Bonn (1975) in his analysis of

the continuing education courses for the clergy done in 1972-1973,
found 32 percent of those participating received either time or money
or both time and money from their congregations to attend these
courses.

The salaries of the participating clergy were found to be

of little significance to their participation patterns.

What was

very significant, however, was certain denominations supported
continuing education courses and thereby effected a significant
pattern of participation within their clergy.

In another study of

adults over twenty-five years old who enrolled in credit courses at
community colleges in metropolitan areas, it was learned when
tuition was dropped from four hundred dollars to free, the enrollment
of local persons doubled (Bishop and Van Dyk, 1977).
Lamoureaux analyzed why 937 courses failed to materialize or
were not conducted and discovered the cost of

thecourse was not

found to be of any significance (1976),

PROMOTION

LeVine and Dole’s (1968) research acknowledged the voluntary
nature of adult education necessitated classes which were attractive
and closely aligned with students' needs, interests and aspirations.
Identifying students’ characteristics and motivations can give clues
to ways of making instruction, programming and marketing more
effective.
Douglah (1970) felt the best way to increase participation
in courses was by reaching through the existing organizations.
Rather than investigate the method of promoting courses, London
(1970) discovered the members of the lower class learned about
courses through personal contact.

Members of

themiddle class

used

in his research learned about their courses through the mass media.
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Knox suggested, ’’Most adult education agencies could attract almost
any target audience if appropriate approaches to program development
and promotion were utilized" (1965:239).

SUMMARY

A review of the literature revealed most of the findings in
the evaluation of continuing education courses discussed adult
education programs and continuing education's credit courses, not
continuing education credit-free courses.
What motivated people to enroll in courses varied.

There

are different types or orientations of adult learners who enrolled
for a variety of reasons.

The dominant reason they enrolled,

however, seemed to be for vocational purposes.
Customer satisfaction was the crux regarding whether
participants enjoyed their courses and would enroll again for
similar or different courses.

Attending a course for reasons of

either homeostatis or heterostais brought about both a difference
within the participants as well as a new level of personal
satisfaction.

Either the adult's level of occupation or their

involvement in planning their courses seemed to have an effect on
the level of satisfaction they had experienced.
Over the years a steadily increasing percentage of the adult
population has been attending adult education courses.

Within the

past ten years, women have shown a more rapidly growing interest in
adult education than men.

One reason more women than men have been
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attending these courses may be due to the Idea that enrolling in
continuing education courses implied a feminine rather than a
masculine behavior.
If adults enrolled in courses they generally had a more
favorable attitude toward continuing education programs than did
persons who had not enrolled.
The more formal an education people had, the more likely it
would be that they would participate in continuing education courses.
Persons who have little formal education preferred an informal
style of learning rather than the formal style of adult education
classes.

When people who had less than a twelfth grade education

enrolled in a continuing education course, they did so usually for
economic reasons.

People with more than a twelfth grade education

enrolled in a continuing education program primarily for selfactualization reasons.
The participation.rate of adult learners in adult education
courses seemed to be strongly related to the ages of the learners.
Several studies support the relationship between increasing
participation rates and decreasing adult age levels.

Persons who

started to attend short courses early in their lives, thereafter,
continued their participation in adult education coursework.

Persons

who had not participated in courses when they were younger, tended
to stay

away from them throughout their lives.
Research does not agree on how important the location of a

course may be in determining the course's success.

Persons with a
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high school degree or more in formal education would rather attend
a course in a university setting; whereas, persons with lesB than a
high school degree tended to enroll in secondary school settings.
More people attended courses sponsored by colleges and universities
than courses sponsored by secondary schools.

Adults tended to know

about courses offered at the largest institution in their community
than about identical courses in less prominent settings.

Urban

residents participated more in continuing education courses than did
rural residents.
The cost of enrolling in a course was not found to be a
significant factor in whether people enrolled in a course or not.
How persons learned about courses was related to their
social class.

Middle class persons learned about their courses

through the mass media while lower class persons learned about their
courses through personal contacts.

Chapter 3

PROCEDURES OF THE STUDY

The purpose of this chapter is to describe the procedures
used in developing evaluative criteria for a university continuing
education's credit-free short course.

The method of selecting a jury

of experts to evaluate and validate the tentative criteria and the
process of applying the validated questionnaire evaluation instrument
to the selected population will be presented.
The process of restructuring the opinionnaire into a validated
questionnaire and evaluation instrument, the selection of the popula
tion of credit-free short course participants, and the method of
analyzing and presenting data will be described.

SELECTION OF ITEMS FOR OPINIONAIRE

A survey instrument containing a set of tentative evaluative
criteria for credit-free short courses offered through universities'
colleges of continuing education was drawn up after a survey of the
current literature and the related studies in the fields of
continuing education and adult education.

A tentative list of

criteria relative to the areas of motivation, satisfaction, sex,
attitudes, formal education, age, location, costs and promotion of
credit-free short courses was developed.

Sources for this tentative

list of criteria came from the researcher's experience in the field
29
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of continuing education, correspondence (Appendix A) with deans of
colleges of continuing education (Appendix B), conversations with
professionals in continuing, education, and related studies whibh
utilized evaluative criteria in various disciplines.
The items were formulated into a tentative evaluative
instrument which was validated by a jury of experts.

SELECTION OF THE JURY

The selection of a jury with expertise in either evaluation,
marketing, or continuing education's credit-free short courses was
chosen on the basis of their publications or activities relevant to
the field of evaluating continuing education's credit-free short
courses (Appendix D ) .
Five jurors were selected for their expertise in the area of
evaluation.

Two of these persons were chosen because of their recent

publications on the evaluation of continuing education programs.
Another two jurors were selected because of their numerous publications
within the general field of evaluation.

The other juror was selected

because he was president of an institute whose function it is to
evaluate a variety of programs.
Five jurors were asked to serve in evaluating the opinion
because of their expertise in the area of marketing.

Three of these

jurors have recently had published some excellent articles on
marketing of continuing education courses.

The fourth juror is both

a university media specialist, as well as an instructor of short
courses offered through Louisiana State University's Office of Short
Courses and Conferences.

The last juror selected for this category,
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was a gentleman who leads marketing workshops for continuing
education personnel throughout the United States.
The third area of expertise for which four jurors were
selected was that of persons employed in Colleges of Continuing
Education whose responsibilities lie within the field of evaluation
of programs.

One of these jurors served as the chairman of the

National University Extension Association's Committee which did a
survey of all the evaluative instruments for short courses offered
through all the university colleges of continuing education
affiliated with N.U.E.A. in North America in 1970.

Another juror

headed up a conference on evaluation of continuing education programs
which was held in 1976.
The two other jurors were selected because the first, person
had been a conscientious instructor of credit-free short courses
offered through Louisiana State University's Office of Short Courses
and Conferences; and the second person had shown insights regarding
evaluation of continuing education credit-free short courses in his
lectures at the Program Evaluation and Design Conference held at the
University of Southern California in Los Angeles, October 28-29, 1976.

VALIDATION OF THE INSTRUMENT

Before the instrument was submitted to the jury of experts
for validation, the opinionnaire was checked for clarity of the items
and the instructions by a number of continuing education colleagues
and faculty.

The opinionnaire (Appendix E) was sent to the jury with
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an accompanying letter (Appendix C) explaining the purpose of the
study and requesting a response to each item according to the
suggested scale.

The response of the juror was requested in terms

of the relative importance of each item to an optimum program of
continuing education's credit-free short courses.
A five-point scale was used to provide a basis for
statistical computations.

The jury was asked to rate each proposed

item according to the following scale:
1. Indicates that you STRONGLY AGREE with the idea, or
that it is of MAJOR IMPORTANCE
2. Indicates that you AGREE with the idea, or that it is of
MODERATE IMPORTANCE
3. Indicates that you are UNDECIDED about agreement, or
importance (mid-point)
4. Indicates that you DISAGREE with the idea, or that it is
of LITTLE IMPORTANCE
5. Indicates that you STRONGLY DISAGREE with the item, or
that it is of NO IMPORTANCE
Itoo additional ratings were included as alternatives to the
point scale:
a.

Indicates that the meaning of the statement is not clear

b.

Indicates that no response is intended

to you

A space was provided at the end of each section of the
opinionnaire for comments and criticisms which was utilized by a
number of the jurors.

The study was strengthened by item revisions

which were the result of comments of the jurors.
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The responses were analyzed for the purpose of revising the
instrument to conform to the opinions of the jury through the use of
mean scores calculated according to the number of responses to each
item.
A point value was assigned to each rating (Daigle, 1968).
For the rating of "I" a value of five points was assigned; for the
rating of ,f2" a value of four points was assigned; for the rating
of M3" a value of three points was assigned; for a rating of "4" a
value of two points was assigned; and for a rating of "5” a value of
one point was assigned.
point value.

Eatings of "a” and "b" were not assigned a

The number of responses per item ranged from thirteen

to sixteen.
Since "3" was the mid-point of the rating scale, a positive
rating would have had to be closer to "4” than to H3n .

Therefore,

positive agreement or importance was represented by a mean score of
3.51 or above, while a negative or of little or no importance
reaction was represented by a mean score of 2.49 or below.
positive area was divided into two categories:

The

a mean score of 3.51

to 4.25 was considered to denote agreement or moderate importance,
and a mean score of from 4,26 to 5.00 was considered to denote strong
agreement or major importance.
divided into two categories:

Similarly, the negative area was
a mean score of from 1.76 to 2.49 was

considered to denote disagreement or little importance, and a mean
score of from 1.00 to 1.75 was considered to denote strong disagree
ment or no importance.

Undecided was considered to be represented
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by a mean score which fell between 2.50 and 3.50.

To be retained in

the instrument, an item was required to show a mean score of 3.51
or above.

Chapter 4 contains an analysis of each item.

APPLICATION OF THE QUESTIONNAIRE AND EVALUATION
INSTRUMENT TO A SELECTED POPULATION

The opinionnaire was revised according to the ratings and
comments of the jurors into two validated instruments.

The first

instrument was a questionnaire (Appendix F) submitted to short
course participants at the course's second class session.

The second

instrument was an evaluation instrument (Appendix H) submitted to
short course participants at the last class session of the course.
All credit-free short courses offered through the Office of Short
Courses and Conferences in the Division of Continuing Education at
Louisiana State University in Baton Rouge, Louisiana, whose first
course session was held between the dates of February 10, 1977 and
March 17, 1977 were used in the population.
The population of the study consisted of participants
enrolled in seventeen different short courses (Appendix G ) .
The credit-free short course instructors were requested by
both the Short Courses and Conference's department head and short
course coordinator to cooperate in the distribution, collection and
return of each of the instruments to the course's participants.
Each instructor passed out the questionnaire at the end of the
second session of the course, read over the instructions with the
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participants, collected all the responses and then forwarded the
forms back to the researcher conducting this study.

At the last

session of the course the instructors again assisted the researcher
by distributing the evaluation to the course's participants, reading
over the instructions, collecting all responses and then forwarding
them to the researcher.
When each unsigned questionnaire was returned, it was
assigned a number and catalogued as a response to its particular
course.

Likewise, when the unsigned evaluation forms were returned,

they also were kept anonymous and catalogued as responses to be
tabulated with their respective course data.
Of the 413 credit-free short course participants enrolled,
360 responses were received from the seventeen courses involved in
this study for the questionnaire, and 265 responses for the
evaluation instrument.
Data from the completed questionnaire and evaluation
instruments were tabulated and will be presented in Chapter 5.
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Chapter 4

ANALYSIS AND PRESENTATION OF VALIDATED CRITERIA

The purpose of this chapter is to present the item-by-item
analysis and disposition of responses of the jury of experts to the
opinionnaire of tentative evaluative criteria for universities1
colleges of continuing education's credit-free short courses.

Each

item is presented as it was stated on the opinionnaire along with the
mean score for that item.

The interpretation of the mean score and

disposition of each item are presented, and where needed, a statement
of an item revision is included.

GENERAL INFORMATION ON A PARTICIPANT

1.

Original statement:

Interpretation:

Your age:
(1)

Under 20

(2)

20

- 30

(3)

31

- 45

(4)

46

- 60

(5)

Over 60

The mean score of 4.23 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:
questionnaire.

The item was included in the restructured
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2.

Original statement:

Interpretation:

Your sex:
(1)

Male

(2)

Female

The mean score of 3.92 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was included in the restructured

questionnaire.
3.

Original statement;

The highest level of formal

education you have reached:

Interpretation:

(1)

8th grade

(2)

Some high school

(3)

High school diploma

(4)

2 years above high school

(5)

Bachelors or technical degree

(6)

Masters degree

(7)

Doctoral degree

The mean score of 4.15 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was included in the restructured

questionnaire.
4.

Original statement:

Your family's taxable yearly income:
(1)

Under $10,000

(2)

$10,000 - $19,999

(3)

$20,000 - $35,000

(4)

Over $35,000
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Interpretation:

The mean score of 3.85 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was dropped after consideration of

the negative comments of the jurors.
5.

Original statement:

Your tuition for this course is

paid by:

Interpretation:

(1)

Yourself

(2)

Employer

(3)

Parents

(4)

Other

The mean score of 3.77 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was rewritten and included in the

restructured questionnaire.
6.

Original statement:

The distance you traveled to attend

class today:

Interpretation:

(1)

Less than 5 miles

(2)

5 - 1 0 miles

(3)

11 - 25 miles

(4)

Mare than 25 miles

The mean score of 4.23 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was rewritten and included in the

restrucutred questionnaire.
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7.

Original statement:

The amount of previous instruction

you have received in this course's subject area:

Interpretation:

(1)

One or more courses

(2)

No coursework but much personal
study

(3)

A little personal study

(4)

No previous instruction nor
personal study

The mean score of 4.17 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was included in the restructured

questionnaire.

MARKETING DATA ON A PARTICIPANT

8.

Original statement:

Have you attended another course

offered through LSU's Office of Short Courses and Conferences in the
past two years?

Interpretation:

(1)

Yes

(2)

No

The mean score of 4.07 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was included in the restructured

questionnaire.
9.

Original statement:

How did you first find out about

this course?
(1)

Newspaper.

Name _____________ w

Interpretation:

(2)

Radio

(3)

Television

(4)

Short Courses brochure mailed
to me

(5)

Short Courses brochure you
picked up at __________________

(6)

Word of month

(7)

Employer

(8)

Other __________________________

The mean score of 4.71 indicated that

the jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

questionnaire.
10.

Original statement:

Do you think the course description

adequately described this course?

Interpretation:

(1)

Yes, a true description

(2)

No, a false description

(3)

I'm not sure

The mean score of 4.79 indicated that

the jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

questionnaire.
11.
course?

Original statement:

What prompted you to enroll in this
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Interpretation:

(1)

Pleasure

(2)

Personal improvement

(3)

Influence of friends

(4)

Job skills improvement

(5)

Professional advancement

(6)

Other __________________________

The mean score of 4.43 indicated that

the jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

questionnaire.
12.

Original statement:

Interpretation:

Time the course is offered:
(1)

Good time for you

(2)

Bad time.

More convenient:

The mean score of 4.16 indicated that

the jurors agreed with or considered the item of moderate importance.
Revision:

The item was rewritten and included in both

the questionnaire and the evaluation.
13.

Original statement:

Interpretation:

Day the course is offered:
(1)

Good day(s) for you

(2)

Bad day(s).

More convenient:

The mean score of 4.25 indicated the

jurors agreed with or considered the item of moderate importance.

42
Revision:

The item was rewritten and included in both

the questionnaire and the evaluation.
The following item was added to the questionnaire on the
request of the jury:
Statement:

Your home's zip code number is:

_ _ _ _ _ _ _

The item was included in the restructured questionnaire.

PARTICIPANT'S REACTION

14.

Original statement:

How cooperative was the Short Course

and Conferences staff in assisting you to register?

Interpretation:

(1)

Very cooperative

(2)

Mildly cooperative

(3)

Not cooperative.
Please
explain: _________________

The mean score of 4.43 indicated the

jurors strongly agreed with or considered the idea of major
importance.
Revision:

The item was included in the restructured

questionnaire.
15.

Original statement:

Did you have trouble locating a

parking space in order to attend class today?
(1)

No

(2)

Yes, (If yes, would you have
enrolled in this course if it
had been located off the LSU
campus where plenty of parking
spaces were available?)

Interpretation:

(1)

Yes

(2)

No

(3)

Maybe

The mean score of 4,23 indicated the

jurors agreed with or considered the item of moderate importance.
Revision:

The item was included in the restructured

questionnaire.
16,

Original statement:

Do you feel you benefitted from the

first class meeting?

Interpretation:

(1)

Very much

(2)

Generally, yes

(3)

To some extent

(4)

Slightly

(5)

No

The mean score of 4.31 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and combined with

question 17 in the restructured questionnaire.
17,

Original statement:

Based on what you have learned from

attending this first class session, would you say the course is
going to satisfy your expectations?
(1)

Yes, better than I expected

(2)

Yes, about what I expected

Interpretation:

(3)

No, not as interesting as X
expected

(4)

No, different subject matter
than I expected

(5)

No.

Please explain:

_________ _

The mean score of 4.5 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

restructured questionnaire.
18.

Original statement:

Does the subject matter the

instructor wishes to teach in this course differ from what you wish
to learn?

Interpretation:

(1)

Too early to say

(2)

No, our objectives seem the same

(3)

Yes.

How

The mean score of 4.73 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

restructured questionnaire.
19.

Original statement:

What could improve this course in

the sessions to come?
(1)

More opportunity for questions

(2)

Better organization of the
course by the instructor
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Interpretation:

(3)

Length of the course. Please
explain: ____________________

(4)

Instructor could explain ideas
better. Please explain:

(5)

Other suggestions. Please
explain: _________________

The mean of 4.54 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured questionnaire.
The following item was added to the questionnaire on the
request of the jury:
Statement:

Does the meeting room, its location or its

comfort cause you any inconvenience?
(1)

No

(2)

Yes.

Please explain:

_ _ _

The item was included in the restructured questionnaire.

PARTICIPANT'S SATISFACTION WITH THE COURSE

1.

Original statement:

Interpretation:

Time course offered:
(1)

Good time for you

(2)

Bad time.

More convenient.

The mean of 3,69 indicated the jurors

agreed with or considered the item of moderate importance.
Revision:

The item was included in both the restructured

questionnaire and evaluation.
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2.

Original statement:

Interpretation:

Day(s) course offered:
(1)

Good day(s) for you

(2)

Bad day(s).

More convenient.

The mean of 3.69 indicated the jurors

agreed with or considered the item of moderate importance.
RevisionI

The item was included in both the

restructured questionnaire and evaluation.
3.

Original statement:

Interpretation:

Length of class meeting:
(1)

Too long

(2)

About right

(3)

Too short

The mean of 4.38 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
4.

Original statement:

Interpretation:

Length of course:
(1)

Too long

(2)

About right

(3)

Too short

The mean of 4.46 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
5.

Original statement:

Classroom facility:

Interpretation:

(1)

Very adequate

(2)

Adequate

(3)

Not adequate.

Please explain:

The mean of 4.38 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured questionnaire.
6.

Original statement:

Interpretation:

Parking facility
(1)

Very adequate

(2)

Adequate

(3)

Not adequate.
Suggested
solution:____________________

The mean of 4.23 indicated the jurors

agreed with or considered the item of moderate importance.
Revision:

The item was rewritten and included in the

restructured questionnaire.
7.

Original statement:

Would you have enrolled in this

course if it was located off the LSU campus?

Interpretation:

(1)

Yes

(2)

No

(3)

Maybe

The mean of 4.67 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and -included in the

restructured questionnaire.

8.

Original statement:

Interpretation:

Class size:
(1)

Too many people

(2)

About right

(3)

Too few people

The mean of 4.55 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
9.

Original statement:

Did you find the other participants

in this course to be helpful to you?

Interpretation:

(1)

Yes, very helpful

(2)

Mildly helpful

(3)

No, not helpful. Please
___________________
explain:

The mean of 3.90 indicated the jurors

agreed with or considered the item of moderate importance.
Revision:

The item was dropped after consideration of

the negative comments of the jurors.
10.

Original statement:

Do you feel the instructor was well

prepared and organized?

Interpretstion:

(1)

Very well prepared and organized

(2)

Mildly prepared and organized

(3)

Not prepared nor organized

The mean of 4.77 indicated the jurors

strongly agreed with or considered the item of major importance.
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Revision:

The item was rewritten and included in the

restructured evaluation.
11.

Original statement:

How closely did the instructor

adjust the course to your interests and background?

Interpretation:

(1)

Very closely

(2)

Closely

(3)

Not closely.

Please explain:

The mean of 4.58 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
12.

Original statement:

Did the instructor give the class

adequate opportunity to ask questions and participate in discussion?

Interpretation:

(1)

Too much opportunity

(2)

About right

(3)

Too little opportunity

The mean of 4.62 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
13.

Original statement:

How comfortable were you with the

manner in which the instructor directed the course?
(1)

Very comfortable

(2)

Mildly comfortable
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(3)

Interpretation:

Not comfortable.
Please
explain: ______________________

The mean of 4.62 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
14.

Original statement:

How successful was the instructor

in getting his ideas across to you?

Interpretation:

(1)

Very successful

(2)

Mildly successful

(3)

Not successful.

Please explain:

The mean of 4.92 indicated the jurors

strongly agreed with or considered the item of major importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
15.

Original statement:

Did you gain some new ideas, skills

or interests as a result of attending this course?

Interpretation:

(1)

Yes, you learned much

(2)

Yes, you learned some

(3)

No, you learned little

(4)

No, you learned nothing

The mean score of 4.85 indicated the

jurors strongly agreed with or considered the item of major
importance.
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Revision:

The item was rewritten and included in the

restructured evaluation.
16.

Original statement:

Did you learn what you had hoped to

learn by attending this course?

Interpretation:

(1)

Yes

(2)

Partly

(3)

Wo.

Please e x p l a i n : ________ _

The mean score of 4.69 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was included in the restructured

evaluation.
17.

Original statement:

Were your expectations for this

course satisfied?

Interpretation:

(1)

Yes, better than I expected

(2)

Yes, about what X expected

(3)

No, not as interesting as I
expected

(4)

No, different subject matter
than I expected

(5)

No.

Please explain:

The mean score of 4.83 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
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18.

Original statement;

Was the knowledge you gained worth

the registration fee paid?

Interpretation:

(1)

Well worth it

(2)

Partly worth it

(3)

Not worth it

The mean score of 4.77 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
19.

Original statement:

Do you feel you'll be able to use

the knowledge or skills you have learned from this course?

Interpretation:

(1)

Yes, very useful

(2)

Yes, partially useful

(3)

No, not very useful

(4)

No, nothing was useful

The mean score of 4.38 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

restructured evaluation.
The following item was added to the questionnaire on the
request of the jury:
Statement:
course?

How satisfied were you with having taken this
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(1)

Very satisfied

(2)

Mildly satisfied

(3)

Mildly dissatisfied

(4)

Very dissatisfied.
explain: ^

Please
______

The item was included in the restructured evaluation.

FUTURE COURSES -

20.

Original statement:

What suggestion(s) might you have to

improve this course if it would be offered again?

(1)
Interpretation:

_________________________________

The mean score of 4.69 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was included in the restructured

evaluation.
21.

Original statement:

Please suggest any subjects or

skills you would like developed into a course in which you would
enroll in the future.
(1)
Interpretation:

________________________________

The mean score of 4,77 indicated the

jurors strongly agreed with or considered the item of major
importance.
Revision:

The item was rewritten and included in the

restructured evaluation.

54
The opinionnaire, the cover letter, and the validated
questionnaire and evaluation are included in the Appendices.

In

addition, a list of the jurors and a list of the credit-free short
courses are recorded in the Appendices.

SUMMARY

Jurors' responses to the items of the opinionnaire resulted
in two items being dropped, three items being added, and thirtyeight being retained with twenty-seven of these being rewritten.
A summary of this chapter in tabular form is shown in Table 1.
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Table 1
Analysis of Jury Responses to Items
of the Opinionnaire

Item Number

Mean

Interpretation

Disposition

1

4.23

Agreed

Retained

2

3.92

Agreed

Retained

3

4.15

Agreed

Retained

4

3.85

Agreed

Dropped*

5

3.77

Agreed

Rewritten

6

4.23

Agreed

Rewritten

7

4.17

Agreed

Retained

8

4.07

Agreed

Retained

9

4.71

Strongly agreed

Rewritten

10

4.79

Strongly agreed

Rewritten

11

4.43

Strongly agreed

Rewritten

12

4.16

Agreed

Rewritten

13

4.25

Agreed

Rewritten

14

4.43

Strongly agreed

Retained

15

4.23

Agreed

Retained

16

4.31

Strongly agreed

Rewritten

17

4.50

Strongly agreed

Rewritten

18

4.73

Strongly agreed

Rewritten

19

4.54

Strongly agreed

Rewritten

Section I
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Table 1 (continued)

Mean

Interpretation

Disposition

1

3.69

Agreed

Retained

2

3.69

Agreed

Retained

3

4.38

Strongly agreed

Rewritten

4

4.46

Strongly agreed

Rewritten

5

4.38

Strongly agreed

Rewritten

6

4.23

Agreed

Rewritten

7

4.67

Strongly agreed

Rewritten

8

4.55

Strongly agreed

Rewritten

9

3.90

Agreed

Dropped*

Item Number
Section II

i

10

4.77

Strongly agreed

Rewritten

11

4.58

Strongly agreed

Rewritten

12

4.62

Strongly agreed

Rewritten

13

4.62

Strongly agreed

Rewritten

14

4.92

Strongly agreed

Rewritten

15

4.85

Strongly agreed

Rewritten

16

4.69

Strongly agreed

Retained

17

4.83

Strongly agreed

Rewritten

18

4.77

Strongly agreed

Rewritten

19

4.38

Strongly agreed

Rewritten

20

4.69

Strongly agreed

Retained

21

4.77

Strongly agreed

Rewritten

*Although the mean score of these items indicated that the jurors
agreed with or considered the item of moderate importance, the
comments of the jurors suggested they be dropped.

Chapter 5

APPLICATION OF EVALUATIVE QUESTIONNAIRE AND
EVALUATION INSTRUMENT TO SELECTED CONTINUING
EDUCATION CREDIT-FREE SHORT.COURSES.

This chapter presents an analysis of the responses to both a
questionnaire and an evaluation instrument administered to the
participants attending credit-free short courses offered through
Louisiana State University's Office of Short Courses and Conferences
in the Division of Continuing Education.
Procedures used in developing the evaluative criteria and
the method of selecting a jury of experts were presented in Chapter
3.

An analysis of the jury responses to evaluative items was

presented in tabular form in Chapter 4.
The validated questionnaire and evaluation instrument were
administered to all the credit-free short course participants who
were enrolled in the short courses offered through Louisiana State
University's Office of Short Courses and Conferences which began
from February 10, 1977 to March 17, 1977.

The instructors of the

seventeen short courses involved, administered the questionnaire at
their courses' second class meeting and the evaluation instrument at
the last meeting of their courses.

Only the students who were in

attendance at these separate class meetings were asked to complete
the evaluative instruments.

Of the 413 short course participants

enrolled in these seventeen courses, 360 responses were received on
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the questionnaire and 265 on the evaluation instrument.

This

constituted an 87.1 percent return for the questionnaire and a 63.6
percent return for the evaluation instrument.
The questionnaire (Appendix F) administered to the creditfree short course participants included nineteen items which sought
to collect general information about each participant, marketing
information regarding each participant, and the degree of satisfaction
each participant was experiencing.

The evaluation instrument

(Appendix H) included seventeen items which dealt with the degree of
satisfaction each participant had experienced with various aspects of
the credit-free short course he was enrolled in, and his suggestions
regarding future short courses.
The directions on the questionnaire and the evaluation
instrument indicated the credit-free short course participants were
to check the appropriate answers to each item and to further explain
any item which they felt needed a more extensive explanation.
A study of the data in Tables 2, 3, 4, 5, 6, 7, 8, 9, 10, and
11 showed the extent of similarities and differences collected from
the questionnaire's items concerning the general information about
the credit-free short course participants.

The items for this

section of the questionnaire concerned nine parts:

Course category

(Table 2), actual time course was held (Table 3), day(s) course was
held (Table 4), length of a class session (Table 5), age of
participant (Table 6), sex of participant (Table 7), level of formal
education (Table 8), distance traveled to attend course (Table 9),
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postal zone zip code (Table 10), and who paid the tuition (Table 11).
The information in each of the tables was presented in tabular form
according to the number of actual responses to each item and the
percent of actual responses.
Data in Table 2 indicated the categorical types of creditfree short courses offered through the Office of Short Courses and
Conferences.

Over half, 51.9 percent, of the participants had

enrolled in mental self-improvement courses such as speedreading,
general self-improvement or parenting strategies.

Sixty-two people

in the sample who represented 17.2 percent of the population studied
were participating in professional, job related courses such as
cobol language for computers, seminar for building inspectors and
light commercial contractors, or career decision making.

Five

courses in either hapkido self-defense, hatha yoga, tennis or body
conditioning enrolled 111 people in the physical self-improvement
type course offerings.
Table 2
Number and Percent of Credit-Free Short Course Participants
Enrolled in the Different Course Categories

Options

Number

Percent

1.

Professional, job related course

62

17.2

2.

Mental self-improvement course

187

51.9

3.

Physical self-improvement course

111

30.8

Total

360

60
Data collected in Table 3 concerned the times courses were
offered and the number of persons who enrolled in each time frame.
Although only three courses of the seventeen included in this sample
of credit-free short courses were offered in the daylight hours,
higher course enrollments occurred in the evening courses.

The most

popular time for a course to be offered was 7:00 p.m. to 9:00 p.m.
At this time 37.2 percent of the participants sampled were enrolled
in a course.

The second most popular time was 6:00 p.m. to 7:30 p.m.

for 13.6 percent, and the third most popular time frame was 6:00 p.m.

Table 3
Number and Percent of Credit-Free Short Course Participants
Enrolled at Different Time Categories

Options

Number

Percent

1.

10:00 a.m. - 11:00 a.m.

22

6.1

2.

10:00 a.m. - Noon

19

5.3

3.

1:00 p.m. -

3:00 p.m.

7

1.9

4.

5:00 p.m. -

6:00 p.m.

26

7.2

5.

5:30 p.m. —*

6:30 p.m.

14

3.9

6.

6:00 p •m. -

7:30 p.m.

49

13.6

7.

6:00 p.m. -

8:00 p.m.

20

5.6

8.

6:30 p.m. -

9:30 p.m.

34

9.4

9.

7:00 p.m. -

9:00 p.m.

134

37.2

10.

6:00 p.m. -

8:30 p.m.

35

9.7

Total

360
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to 8:30 p.m. for 9.7 percent of the sampled participants.

Generally

speaking the later a course was offered, the more likely the course
would have greater success in interesting credit-free short course
participants.
The specific time when participants in credit-free short
courses chose to enroll was included in the data shown in Table 4.
Participants most frequently enrolled in short courses which met
twice a week.

Participants enrolled in courses which were offered

on Tuesdays and Thursdays comprised 27.2 percent of the sampled

Table 4
Number and Percent of Credit-Free Short Course Participants
Enrolled on Different Days of the Week

Options

Number

Percent

1 . Monday

31

8.6

2.

Tuesday

43

11.9

3.

Wednesday

19

5.3

4.

Thursday

89

24.7

5.

Friday

0

0.0

6.

Saturday

26

7.2

7.

Sunday

0

0.0

8.

Other combination

0

0.0

9.

Mondays and Wednesdays

54

15.0

10.

Tuesdays and Thursdays

98

27.2

Total

360
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population; persons enrolled in Mondays and Wednesdays courses made
up 15 percent of the population.

The day on which the most people

enrolled in a short course held only one day a week was on Thursday.
On this day 24.7 percent of the population was enrolled in a once-aweek course.
Tuesday.

The second most popular single day for a course was

Forty-three people or 11.9 percent of the total number of

participants were enrolled in courses held on Tuesdays.
The favorite length of time for a short course was a two hour
time period.

Fifty percent or 180 participants elected to enroll in

a course with this time duration.

Second most popular time frame,

with almost one-fourth of the participants enrolled in this sample
population, was with the courses which lasted one hour.

The data

with this information is shown in Table 5.
Table 6 contained the data which showed the ages of credit-free
short course participants.

The age category of twenty to thirty

years old had the largest percentage of the participants sampled,
with 48.2 percent of the population sampled classifying themselves
within these bounds.

The next largest category was with the people

who classified themselves within the ages of thrity-one to forty-five
years old.
Data shown in Table 7 revealed the fact more women than men
enrolled in credit-free short courses offered through the Office of
Short Courses and Conferences.
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Table 5
Number and Percent of Credit-Free Short Course Participants
Enrolled in a Course with Different Lengths of Class Session

Options

Number

Percent

1. 1 hour

82

22.8

2.

1^ hours

29

8.1

3.

2 hours

180

50.0

35

9.7

34

9.4

4.

hours

5.

3 hours

6.

3% hours

0

0.0

7.

4 hours

0

0.0

8.

Other time frame

0

0.0

Total

360

Table 6
Number and Percent of Credit-Free Short Course Participants
Enrolled by Age Category

Percent

Options

Number

1. Under 20 years old

38

10.6

2.

20 - 30 years old

173

48.2

3.

31 - 45 years old

98

27.3

4.

4 6 - 6 0 years old

47

13.1

5.

Over 60

3

0.8

6.

No response

1

0.0

Total

360
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Table 7
Number and Percent of Credit-Free Short Course Participants
Enrolled by Sex Category

Options

Number

Percent

1.

Male

145

41.9

2.

Female

201

58.1

3.

No response

14

0.0

Total

360

Two hundred twenty-four of the 360 surveyed participants had
either a formal education of two years above high school or a
bachelors or technical degree as shown by the data in Table 8.

Table 8
Number and Percent of Credit-Free Short Course Participants
Enrolled by the Highest Level of Formal Education Completed

Options

Number

Percent

1

0.3

Some high school

16

4.5

3.

High school diploma

66

18.4

4.

Two years above high school

104

29.0

5.

Bachelors or technical degree

120

33.4

6.

Masters degree

40

11.1

7.

Doctoral degree

12

3.3

9.

Other

0

0.0

0.

No response

1.

Eighth grade

2.

0.0
Total

360
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Over 90 percent of the sample population traveled thirty
minutes or less to attend their credit-free short course.

Data in

Table 9 indicated over 40 percent of the total number of people in
this population traveled less than fifteen minutes to attend their
course; whereas, less than 2 percent of the sample population
traveled more than one hour.

Table 9
Number and Percent of Credit-Free Short Course Participants
Enrolled by Distance Traveled to Attend Course

Options

Number

Percent

1.

Traveled less than 15 minutes

150

41.8

2.

Traveled 15 - 30 minutes

178

49.6

3.

Traveled 31 - 60 minutes

24

6.7

4.

More than one hour

6

1.7

5.

No response

1

0.0

Total

360

Data shown in Table 10 indicated over one-fourth the entire
sampled population lived in the postal zone zip code area 70808.
This particular zip code area is adjacent to the University
(Appendix I).

Participants living in the zip code areas of 70806

and 70809 comprised another one-fourth of the sampled population.
Approximately two-thirds of the participants in this study came from
within five zip code areas and the remaining one-third came from
thirty-seven other zip code areas.
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Table 10
Number and Percent of Credit-Free Short Course Participants'
Home Zip Code Number

Options

Number

Percent

1.

Zip code of 70808

91

25.8

2.

Zip code of 70806

43

12.2

3.

Zip code of 70809

40

11.3

4.

Zip code of 70815

33

9.3

5.

Zip code of 70816

25

7.1

6.

Other zip codes

128

34,4

Total

360

Data shown in Table 11 indicated 81 percent of all the
participants paid for their own registration fee to attend their
short course.

Thirty-seven participants or 10.3 percent of the

persons included in this sample population had their registration
fee paid for by their employer.
paid thejr f e e s.

Several persons indicated their parents

Twenty-two of the participants or 6.1 percent of

the total sample had their fees paid for by their parents.
A study of the data in Tables 12, 13, 14, 15, 16, and 17
showed the extent of similarities and differences collected from the
questionnaire's items concerning marketing information about the
credit-free short course participants.

The evaluative criteria items

for this particular section of the questionnaire concerned six parts:
Participation in past two years (Table 12), how first learned about
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Table 11
Number and Percent of Credit-Free Short Course Participants
Categorized by Who Paid Their Registration Fee

Number

Options

Percent

290

81.0

37

10.3

Other

2

0.6

4,

Friend

0

0.0

5.

Spouse

2

0.6

6.

Parent

22

6.1

7.

Employer and myself

3

0.8

8.

Family

1

0.3

9.

Association

1

0.3

10.

No response

2

0.0

1.

tfyself

2.

Employer

3.

Total

360

course (Table 13), reaction to advertised description (Table 14),
reasons for enrolling (Table 15), attitudes regarding time course
offered (Table 16), and attitudes regarding day(s) course offered
(Table 17).

The information in each of these tables was also

presented in tabular form according to the number of actual responses
to each item and the percent of actual responses.
Data shown in Table 12 revealed 111 people or 31
percent of the total population surveyed had enrolled in another
short course within the past two years.
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Table 12
Number and Percent of Credit-Free Short Course Participants
by Attendance in.Short Course During the Bast Two Years

Options

Percent

Number

1.

Yes

111

31.0

2.

No

247

69.0

3.

No response

2

0.0

Total

360

Analysis of the methods by which credit-free short course
participants learned about the courses in which they enrolled
revealed several interesting facts.

Nearly one-third of all short

course enrollees learned of their course through newspsper ads.
Twenty-one percent heard about their course through conversations
with other people.

Fourteen percent enrolled after receiving a short

course brochure through the mail.

Twenty-four people became a short

course participant after picking up a brochure from one of the several
locations it was distributed to throughout Baton Rouge.

With the

increasing prevalence of the mass media in our world, it was
interesting to note data shown in Table 13.

Of the persons enrolled

in this sample, only 1.4 percent learned of their course from the
announcements made over the radio.

Only one person enrolled in a

course as a result of seeing the announcement mentioned on the
television.

Several announcements were made by both the radio and

television stations in the Baton Rouge area.

Because less than 2
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Table 13
Number and Percent of Credit-Free Short Course Participants'
Categorized by How They First Learned About this Course

Options
1.

Newspaper ad

2.

Newspaper story

3.

Number

Percent

115

32.1

23

6.4

Radio

5

1.4

4.

Television

1

0.3

5.

Short courses brochure mailed to me

50

14.0

Short courses brochure I picked up at

24

6.7

7.

Word of mouth

75

21.0

8.

Employer

18

5.0

9.

Other

35

9.8

0.

Multiple reasons

12

3.4

2

0.0

6

.

10.

No response
Total

360

percent learned about their course through the media of radio or
television and over 59 percent through the medium of the
written word, the written word in this sample was more conducive to
the successful promotion of credit-free short courses.
Only 1.2 percent of the total sample felt the course's ads
to be misleading as depicted by the data shown in Table 14.
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Table 14
Number and Percent of Credit-Free Short Course Participants'
Categorized Reactions to the Advertised Description

Options

Number

1. Yes, a true description
2.

No, a misleading description

3.

No response

Percent

321

98.8

4

1.2

35

0.0

360

Total

Data found in Table 15 showed the reasons people gave for
having enrolled in their short course.

Personal improvement was the

predominant reason given by forty-three percent or 151 people in
this sample.
Table 15
Number and Percent of Credit-Free Short Course Participants'
Reasons for Enrolling in This Course

Options

1. Pleasure

Number

Percent

42

12.0

151

43.0

12

3.4

5

1.4

2.

Personal improvement

3.

Limited knowledge

4.

Influence of friends

5.

Job skills improvement

22

6.3

6.

Professional advancement

18

5.1

7.

Other

6

1.7

9.

Multiple response
No response
Total

95
9
360

27.1
0.0

10.
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Data in Table 16 indicated that 95.7 percent of the
participants felt the time the course was offered was a good time
for them to attend the course.

Table 16
Number and Percent of Credit-Free Short Course Participants'
Attitudes Regarding Time the Course is Offered
Number

Options

1.

Good time for me

2.
3.

Percent

335

95.7

Bad time for me

15

4.3

No response

10

0.0

360

Total

Data in Table 17 indicated the participants' opinions
concerning the choice for the day of the week their course met.
Over 95 percent of those sampled felt their course's day(s) was a
good one for them.

Table 17
Number and Percent of Credit-Free Short Course Participants'
Attitudes Regarding Day(s) the Course is Offered

Options

Number

1.

Good day(s) for me

2.
3.

Percent

327

95.9

Bad day(s) for me

14

4.1

No response

19

0.0

Total

360
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A study of the data of the last section of the questionnaire
items revealed in Tables 18, 19, 20, 21, 22, 23, and 24 showed the
extent of similarities and differences collected from the
questionnaire's items concerning the degree of satisfaction
information for each of the credit-free short course participants.
The evaluation criteria items for this section of the questionnaire
concerned seven parts:

Attitudes regarding cooperation received

(Table 18), location (Table 19), parking (Table 20), previous
learning experience (Table 21), degree of satisfaction (Table 22),
learning what hoped to learn (Table 23), and ways of improving
course (Table 24).

The information in each of the tables was

presented in tabular form according to the number of actual responses
to each item and the percent of actual responses.
Data shown in Table 18 depicted the participants' attitudes
regarding the cooperation they had received from the Office of Short

Table 18
Number and Percent of Credit-Free Short Course Participants'
Attitudes Regarding the Cooperation They Received from the
Short Courses and Conferences Staff in Registering

Options

Number

1.

Very cooperative

2.

Mildly cooperative

3.

Percent

298

90.0

26

7.9

Not cooperative

3

0.9

4.

Other

4

1.2

5.

No response

29
360

0.0

Total

73
Courses and Conferences' staff in registering.

Ninety percent of

the sample felt they were very cooperative.
Participants were asked their feelings concerning the
location of their courses.

The data shown in Table 19 indicated •

that 89 percent of the participants had no difficulty with their
courses1 locations.

Table 19
Number and Percent of Credit-Free Short Course Participants
Who Felt the Meeting Room, Its Location or Its
Comfort Caused Any Inconvenience

Number

Options

Percent

308

89.0

Yes

38

11.0

No response

14

0.0

1.

No

2.
3.

Total

360

Parking spaces on the Louisiana State University campus in
Baton Rouge have been difficult to find if a person arrived on the
Campus at certain hours of the day.

Data in Table 20 revealed the

responses of the participants concerning their willingness to have
their course relocated to a place off of the campus where ample
parking space existed.

Of the 20.1 percent of the participants who

indicated they had experienced some difficulty obtaining a parking
space, 61.6 percent of them said they would have attended their
course if it had been located elsewhere and the problem of parking
would have been eliminated.

74
Table 20
Number and Percent of Credit-Free Short Course Participants
Who Had Trouble Locating a Parking Space
In Order to Attend Class

Options
1.

No

2.

Yes*

4.

Other

5.

No response

Percent

Number

Total

277

79.6

70

20.1

1

0.3

12

0.0

360

*When the people who experienced difficulty with locating a parking
space were asked if they would go off campus in order to avoid a
parking problem, they responded:
1.

Yes

2.

No

3.

Maybe

4.

Other response
Total

45

61.6

4

5.5

22

30.1

2

2.8

73

A study of the data in Table 21 revealed the number and
percent of credit-free short course participants' previous learning
experiences in their courses' area varied widely.

Of the 360

participants, 39.7 percent or 137 people had had no previous
instruction nor personal study in the area of the course.

Ninety-

nine people or 28.7 percent of the sample had had a little personal
study, while 20.3 percent indicated they had had one or more courses
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in the area.

No coursework, but much personal study, was the '

response of thirty-nine people or 11.3 percent of those sampled.
From the data collected a logical conclusion was that more
participants enrolled in the short courses in which they had little
knowledge than in the courses in which they had some knowledge.

Table 21
Number and Percent of Credit-Free Short Course Participants'
Previous Learning Experience in Their Course's Area

Options

Number

1. One or more courses

Percent

70

20.3

2.

No coursework but much personal study

39

11.3

3.

A little personal study

99

28.7

4.

No previous instruction nor personal study

137

39.7

5.

No response

15

0.0

360

Total

The degree of satisfaction one experienced while enrolled in
a credit-free short course often determined if that person would
enroll at some future date in another credit-free short course;
therefore, the level of satisfaction has been very important to the
future of a short course department.

The participants enrolled in

the seventeen credit-free short courses involved in this study
indicated they were either very satisfied or mildly satisfied with
their course by the end of its second meeting.

Of the 360 persons

76
surveyed, 82.3 percent or 274 people indicated they were very
satisfied with their courses.

Fifty-four of the remaining number of

persons surveyed, or 16.2 percent, believed they were mildly
satisfied with their course.

Only four people or 1.2 percent

indicated they were mildly dissatisfied.

No one responded as being

not satisfied as shown in Table 22.

Table 22
Number and Percent of Credit-Free Short Courses Participants'
Degree of Satisfaction with Their Course by the
Second Class Meeting

Number

Options
1.

Very Satisfied

2.

Mildly satisfied

3.

Percent

274

82.3

34

16.2

Mildly dissatisfied

4

1.2

4.

Not satisfied

0

0.0

0.

Other

1

0.3

5.

No response

27

0.0

Total

360

People have enrolled in credit-free short courses and not
learned what they'd hoped to learn from them.

Therefore, an item

was included in the questionnaire which dealt with this matter.
Data in Table 23 indicated the responses concerning the participants'
opinions as to whether they had learned what they had hoped to have
learned from having enrolled in their short course as of the second
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meeting of the course.

Two hundred twenty-six participants or 68.5

percent of those enrolled felt they would learn what they'd hoped to
learn from their courses.

Forty-seven people or 14.2 percent

responded in the affirmative and 17.3 percent or fifty-seven people
were not sure by this session of the course.

Not one person

responded with a negative response; therefore, they all felt they
would gain at least some of the ideas they'd hoped they'd learn from
the course in which they had enrolled.

Table 23
Number and Percent of Credit-Free Short Course Participants'
Opinions if They Will Learn What They'd Hoped to
Learn From Their Course

Options

1.

Yes

2.

Number

Percent

226

68.5

Partly

47

14.2

3.

Not sure

57

17.3

4.

No

0

0.0

9.

Multiple response

0

0.0

0.

No response

30

0.0

Total

360

After the questionnaires were distributed at the second
meeting of the course by the course instructor, 219 participants
returned the questionnaire with their responses concerning the ways
in which their course could be improved in the remaining sessions
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ahead.

These responses varied.

Indicated in the data included in

Table 24 were the categories in which these responses were grouped.
The largest single category concerned the length of the class
session.

Forty-nine persons or 22.4 percent of the responses to

this item felt the class was too short.

Twenty-seven participants

thought they would like a list of the course's objectives.

Twenty-

four members of this sample or 11.0 percent of the people surveyed
wanted more opportunity to have asked questions.

Another prevalent

Table 24
Number and Percent of Credit-Free Short Course Participants’
Responses to Ways Their Course Could be Improved

Options

Number

Percent

1.

More opportunity for questions

24

11.0

2.

List of the course's objectives

27

12.3

3.

Better organization of the course by the
instructor

8

3.7

49

22.4

7

3.2

4.

Length of the class session

5.

Instructor could explain his ideas better

6.

Other suggestions

78

35.6

7.

Too early to say

20

9.1

8.

Divide the class into advanced and
beginning sections

4

1.8

9.

Multiple responses

2

0.9

0.

No response

141

0.0

Total

360
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answer expressed by 9.1 percent of the sample felt it was too early
to say how the course could be improved.

One hundred forty-one

participants did not indicate the course could be improved in any
way.
The evaluation instrument administered to the credit-free
short course participants included seventeen items which sought to
collect the degree of satisfaction each participant experienced with
the various aspects of the course and also his suggestions concerning
future courses.
A study of the data in Tables 25, 26, 27, 28, 29, 30, 31, 32,
33, 34, 35, 36, 37, and 38 showed the extent of similarities and
differences collected from the evaluation instrument's items
concerning the total group's satisfaction with the course.
Data shown in Table 25 recorded the participants' opinions
regarding the time the courses were offered.

Data indicated that

253 participants found the time their courses were offered to be a
good time for them.

Only twelve people found it to be a bad time.

Table 25
Number and Percent of Credit-Free Short Course Participants'
Attitudes Regarding the Time the Course Is Offered

Options

Number

1.

Good time for me

2.

Bad time for me
Total

Percent

253

95.5

12

4.5

360
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When a comparison, of the responses given by the participants
of the questionnaire was made with those on the evaluation instrument
concerning the time the course was offered, little change occurred.
Data shown in Table 26 combined the participants' responses shown
earlier in the data in Tables 16 and 25.

Table 26
Comparison Between the Questionnaire and Evaluation
Instrument's Numbers and Percents of Credit-Free
Short Course Participants1 Attitudes Regarding
the Time the Course Is Offered

Questionnaire
Number
Percent

Options
1.

Good time for me

2.
3.

Evaluation
Number
Percent

335

95.7

253

95.5

Bad time for me

15

4.3

12

4.5

No response

10

0.0

0

0.0

Totals

360

265

Data In Table 27 indicated the responses of the participants
on how they viewed the day(s) of the week their credit-free short
course met.

Ninety-five percent thought theirs was a good day.

Comparison of responses between what the participants said
the second night their course met, with the responses indicated on
the evaluation instrument distributed on the last night of the
course, indicated little change.

Data in Table 28 showed how the

participants responded on each instrument.
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Table 27
Number and Percent of Credit-Free Short Course Participants'
Attitudes Regarding the Day(s) the Course Is Offered

Options

Number

1. Good day(s) for me
2.

Bad day(s) for me

3.

No response
Total

Percent

246

95.0

13

5.0

6

0.0

265

Table 28
Comparison Between the Questionnaire and Evaluation
Instrument's Numbers and Percents of Credit-Free
Short Course Participants' Attitudes Regarding
the Day(s) Their Courses are Offered

Questionnaire
Number
Percent

Options

1 . Good day(s) for me

Evaluation
Number
Percent

327

95.9

246

95.0

2.

Bad day(s) for me

14

4.1

13

5.0

3.

No response

19

0.0

6

0.0

Totals

360

265

When course participants were asked the item in the
evaluation instrument which concerned their opinion on the length
of the class meetings (too long, too short, or about right in length),
over 90 percent felt they were about right.

Of the participants

who felt their courses’ class periods needed changing, more felt they
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should be lengthened than shortened.

Data contained in Table 29

indicated the number o£ participants' responses concerning the class
session's length.

Table 29
Number and Percent of Credit-Free Short Course Participants'
Opinions on the Length of Each of the Course's Meetings
Options
1.

Too long

2.

About right

3.

Too short

Number

Total

Percent

4

1.5

241

90.9

20

7.6

265

When short course participants were asked their opinions
regarding how they viewed the entire course's length, over one-third
felt their course was too short to cover the course's material.
Nearly two-thirds of the participants felt their course was just
right.

Data in Table 30 showed how the participants answered this

item.
A study of the data shown in Table 31 indicated the number
and percent of credit-free short courses including a relatively
narrow range of total number of participants in each course.

The

course with the fewest participants had an enrollment of nine,
whereas the course with the largest enrollment had thirty-seven
participants.

The most popular size course had an enrollment of

either twenty or twenty-one participants.
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Table 30
Number and Percent of Credit-Free Short Course Participants’
Opinions Regarding the Length of the Course

Options

Number

1.

Too long to cover the course material

2.

About right to cover the course material

3.

Too short to cover the course material
Total

Percent

3

1.5

167

63.0

95

35.5

265

Table 31
Number and Percent of Credit-Free Short Course Participants'
Course Enrollment Size

Number

Options

Percent

1.

9 and 10 people

10

3.8

2.

1 4 - 1 7 people

13

4.9

3.

20 and 21 people

51

19.3

4.

22 and 23 people

39

14.7

5.

26 people

17

6.4

6,

30 people

31

11.7

7.

32 people

14

5.3

8.

34 people

43

16.2

9.

36 people

17

6.4

0.

37 people

30

11.3

Total

265

When the participants were asked their opinions concerning
the number of students in their course, 78.1 percent felt the course's
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enrollment was about right.

Even though the median class size was

thirty, 21.1 percent of the participants felt there were too many
people enrolled in their course.

Data in Table 32 included the

number and percent of how the participants reacted to their course's
enrollment size.

Table 32
Number and Percent of Credit-Free Short Course Participants'
Opinions Regarding the Number of Course Participants

Options
1.

Too many people

2.

About right

3.

Too few people
Total

Number

Percent

56

21.1

207

78.1

2

0.8

265

Combining the data shown in Tables 31 and 32 it was
discovered the participants who responded that their course's
enrollment was too large were not enrolled in the courses which had
the largest enrollments.

It was found that over half of the

participants who indicated their course enrollment was too large
came from the courses which had twenty to twenty-three participants.
All but one of the remaining persons who felt their courses1
enrollments were too large were enrolled in courses with twenty-six
to thirty-four participants.
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How good the instructor was as a teacher strongly affected
how satisfied the participants were with having enrolled in a creditfree short course.

Data shown in Tables 33, 34, 35, 36, and 37

focused upon how the participants viewed their instructor in some
key areas.
Information in Table 33 indicated the number and percent of
credit-free short course participants' opinions regarding how well
prepared and organized was the instructor.

Of the 265 participants

who responded to this item, 207 or 78.1 percent of the sample
replied that they felt the instructor was very well prepared and
organized.

Not one participant rated his instructor as either

poorly or very poorly prepared and organized.

Table 33
Number and Percent of Credit-Free Short Course Participants1
Opinions Regarding How Well Prepared and Organized
Was the Instructor

Options

1

.

Very well prepared and organized

Number

Percent

207

78.1

58

21.9

2.

Well prepared and organized

3.

Poorly prepared and organized

0

0.0

4.

Very poorly prepared and organized

0

0.0

Total

265

To ascertain the participants' attitudes concerning if they
felt their instructors had given them an adequate opportunity to

discuss and ask questions, an item was included in the evaluation
instrument which asked exactly that idea.

Data found in Table 34

has the number and percent of attitudes concerning how the
participants responded.

Over 96 percent of those people who filled

out the evaluation instrument indicated they felt their instructor
had allowed about the right amount of opportunities to discuss and
ask questions.

Table 34
Number and Percent of Credit-free Short Course Participants'
Attitudes Concerning the Opportunities Participants
Had to Discuss and Ask Questions

Number

Options

1.

Too much opportunity

2.

About right

3.
4.

Percent

3

1.1

252

96.2

Too little opportunity

7

2.7

No response

3

0.0

Total

265

Depicted in the Data shown in Table 35 were the number and
percent of the course participants' opinions concerning how closely
their instructors adjusted the course to meet their students'
interests and backgrounds.

Almost 80 percent of the participants

felt their instructors had Very closely adjusted the course they had
enrolled in to meet the students' particular needs.

Only one
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participant out of the 265 felt his instructor had very poorly
adjusted his course to meet his needs.

Table 35
Number and Percent of Credit-Free Short Course Participants'
Opinions Concerning How Closely Their Instructors Adjusted
the Course to Meet Their Interests and Backgrounds

Number

Options

Percent

206

79.8

Mildly adjusted

45

17.4

3.

Poorly adjusted

5

1.9

4.

Very poorly adjusted

1

0.4

5.

Other response

1

0.4

6.

No response

6

0.0

1.

Very closely adjusted

2.

Total

265

Data in Table 36 revealed that there was a strong feeling of
confidence voiced by the participants with the manner in which their
instructors directed their courses.

Nearly 90 percent of the

participants indicated they experienced the feeling of being very
comfortable with the manner in which their course was directed b y
the instructor.
The last item included in the evaluation instrument which
focused on the instructor asked the participants' opinions on how
well they felt their instructor could communicate his ideas to his
participants.

Over 85 percent of the responding participants rated
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Table 36
Number and Percent of Credit-Free Short Course Participants’
Level of Comfort With the Manner the Instructor Directed
the Course

Options

Number

1.

Very comfortable

234

89.3

2.

Mildly comfortable

25

9.5

3.

Mildly uncomfortable

2

0.8

4.

Very uncomfortable

1

0.4

5.

No response

3

0.0

Total

Percent

265

their instructors as very successful in this area.

The data

collected from this it?m :
is shown in Table 37.

Table 37
Number and Percent of Credit-Free Short Course Participants1
Opinions Regarding How Successful the Instructor Was With
Getting His Ideas Across to Them

Options

Number

1.

Very successful

224

85.2

2.

Mildly successful

38

14.5

3.

Mildly unsuccessful

0

0.0

4.

Very unsuccessful

1

0.4

5.

No response

2

0.0

Total

265

Percent
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A study of the data in Tables 38, 39, 40, 41, and 42 showed
other ways of determining the participants' degrees of satisfaction
with their courses.

The evaluative criteria items for this section

of the evalution concerned five parts:

Ideas, skills and interests

gained (Table 38), degree of satisfaction (Table 39), learned
personal objectives (Table 40), knowledge gained worth the
registration fee paid (Table 41) and utilizing the knowledge gained
(Table 42).
Data shown in Table 38 indicated the number and percent of
the participants’ opinions regarding how much in the way of new
ideas, skills and interests they had gained from this course.

One

hundred ninety-one persons or 72,4 percent of those surveyed felt
they had gained much from their course.

Seventy persons or 26.5

percent indicated they had gained some, while only 1.1 percent,
three persons, felt they had gained little.

Table 38
Number and Percent of Credit-Free Short Course Participants’
Opinions Regarding the Degree of New Ideas, Skills
and Interests They Gained From This Course
Options

Number

Percent

1.

I gained much

191

72.4

2.

I gained some

70

26.5

3.

I gained little

3

1.1

4.

I gained nothing

0

0.0

5.

No response

1

0.0

Total

265
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Data shown in Table 39 depicted the participants' responses
to how satisfied they were with the course in which they had
enrolled.

Eighty-three percent of the participants responded they

were very satisfied with their courses.

Forty-one participants or

15.5 percent indicated they were mildly satisfied with their course
when they were asked this item at the last session of the course.
Only 1.5 percent felt mildly dissatisfied after having completed
this course.

Table 39
Number and Percent of Credit-Free Short Course Participants'
Degree of Satisfaction with Their Course by
the Last Class Meeting

Options

Number

Percent

219

83.0

41

15.5

Mildly dissatisfied

4

1.5

4.

Very dissatisfied

0

0.0

5.

No response

1

0.0

1.

Very satisfied

2.

Mildly satisfied

3.

Total

265

Comparing the responses made to the item concerning the
degree of satisfaction the participants experienced after attending
two sessions of their courses with the degree of satisfaction they
experienced after attending the entire course, there appeared to be
little difference in the participants' responses.

The data shown in

91
Table 22 and Table 39 were combined into Table 40 to more easily
show this comparison.

Table 40
A Comparison Between the Number and Percent of the
Participants' Responses Made at the Second and
Last Sessions of Their Course Concerning the
Degree of Satisfaction They Derived from the
Credit-Pree Short Course

Questionnaire
Number
Percent

Options

1 . Very satisfied

Evaluation
Number
Percent

274

82.3

219

83.0

54

16.2

41

15.5

2.

Mildly satisfied

3.

Mildly dissatisfied

4

1.2

4

1.5

4.

Very dissatisfied

0

0.0

0

0.0

5.

No response

27

0.0

1

0.0

1

0.3

0

0.0

0 . Other
Totals

360

265

The data collected in Table 41 indicated 69.6 percent of the
participants who returned the evaluation instrument felt they had
learned what they'd hoped they would learn in their courses.

Nearly

30 percent felt they had learned only partially what they had
hoped to gain from the courses while only two people attending the
last class session marked they hadn't learned what they'd hoped to
learn.
Comparing the responses given by the participants on the
questionnaire with those on the evaluation instrument for the item of
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Table 41
Number and Percent of Credit-Free Short Course Participants'
Opinions Concerning if They Learned What They'd Hoped to
Learn in Their Course

Options

Number

Percent

183

69.6

1.

Yes

2.

Partially

3.

No

2

0.8

4.

No response

2

0.0

78 -

Total

29.7
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whether the participants had learned what they had hoped to have
learned in having taken their credit-free short course, approximately
the same number of persons responded yesj however, the percentage of
people who indicated they were not sure on the questionnaire
transferred their response to learning only partially what they had
hoped to have learned when they answered the evaluation instrument.
Data contained in Table 42 combines the participants' responses
shown earlier in Tables 23 and 41.
When participants were asked was the knowledge gained worth
the registration fee paid, 83.2 percent responded it was well worth
the fee paid.

Participants who replied that it was only partially

worth the fee cost made up only 14.9 percent of the evaluation
instrument's sample population.

Only 1.9 percent of the participants

indicated they felt their course was not worth the registration fee
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Table 42
A Comparison Between the Number and Percent of the
Participants' Responses tfede at the Second and
Last Sessions of Their Course Concerning
Whether They Had Learned What They'd Hoped
to Learn in Their Course
Questionnaire
Number
Percent

Options

1

.

Yes

Evaluation
Number
Percent

226

68.5

183

69.6

2.

Partially

47

14.2

78

29.7

3.

Not sure

57

17.3

0

0.0

4.

No

0

0.0

2

0.8

5.

No response

0

0.0

2

0.0

6.

Miltiple response

0

0.0

0

0.0

Totals

paid.

360

265

Data in Table 43 has the tabulations from the participants'

responses to this item.

Table 43
Number and Percent of Credit-Free Short Course Participants'
Opinions Concerning Whether They Felt the Knowledge Gained
Was Worth the Registration Fee

Options

Number

Percent

1.

Well worth it

218

83.2

2.

Partially worth it

39

14.9

3.

Not worth it

5

1.9

4.

No response

3

0.0

Total

265
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The data shown in Table 44 indicated the number and percent
of credit-free short course participants' thoughts on whether they'd
be able to use the knowledge or skills learned from the course they'd
attended.

Of the 265 persons who were asked this item, 231

participants indicated yes.

Thirty persons responded with an

answer of being partially able to use the knowledge or skills and
no one indicated he thought he could not use the knowledge or skills
he learned from the course.

Table 44
Number and Percent of Credit-Free Short Course Participants’
Thoughts on If They'll Be Able to Use the Knowledge or
Skills Learned From Their Course

Options
1.

Yes

2.

Partially

3.
4.

Number

Percent

231

88.5

30

11.5

No

0

0.0

No response

4

0.0

Total

265

The last section of the evaluation instrument contained the
items which asked for suggestions from the participants.

The first

item in this section asked for ways the course, the participants had
just completed, could be improved.
in Table 45.

Their responses were indicated

The last item asked for the courses in which the

participants would be interested in enrolling at some future time.
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The responses given for these future course suggestions were included
in the data shown in Table 46.
The data shown in Table 45 indicated the suggestions most
participants mentioned was the idea of lengthening the course.
Thirty-two people or 20.9 percent of the participants who made
suggestions for improving the course they had been attending felt
the course had been too short.

The second most prevalent response

was that participants had no suggestions for improving the course.
The third highest response, with 11.8 percent of the total
suggestions made by the participants, was to limit the course’s
enrollment size to fewer people.

Even though the median course size

was thirty (Table 31), the participants felt this was too large.
The fourth most popular response in ways to improve the course was
to provide specific, in depth information i n a particular area within
the subject matter of the participants' coursework.

Seventeen

people or 10.6 percent of the peoples' suggestions indicated the
participants would rather have learned a greater amount about a
particular aspect of the subject matter than a little amount about
much more of the subject matter.

The fifth suggestion made by 9.9

percent of the total sample wanted the materials applied in a more
practical way.

Another suggestion which received 8.1 percent of the

responses was the request that the course's classroom be relocated
to another location on campus, the classrooms needed to be cleaner
or the classroom1s temperature needed to be warmer.

Looking at
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Table 45
Number and Percent of Credit-Free Short Course Participants'
Suggestions for Improving Their Course

Options

1. Include more materials for future study
2.

Provide specific, in depth information
in an area

Number

Percent

4

2.5

17

10.6

3.

Arrange for more individualized attention

3

1.9

4.

Cover less material in same amount of time

2

1.2

5.

Lengthen the course

32

20.9

6.

No suggestions

26

16.1

7.

Arrange for more opportunity for questions

2

1.2

8.

Course is just right

6

3.7

9.

Change number of meetings the course has
each week

2

1.2

10.

Lengthen the individual course meetings

3

1.9

11.

Improve the classroom's location,
cleanliness and temperature

13

0.6

12.

Change the course's routine teaching style

1

0.6

13.

Do not allow tardiness

1

0.6

14.

Apply materials in more practical ways

16

9.9

15.

Include practical application of ideas
earlier in the course

2

1.2

19

11.8

16.

Limit class enrollment to a smaller size

17.

Improve audio-visual presentations

1

0.6

18.

Arrange for more labs, examples or field
trips

3

1.9

19.

Improve the teaching style and materials

4

2.5

20.

Divide participants into different
groupings

4

2.5

104

0.0

21.

No response
Total

265
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the other fourteen areas in which suggestions were made each
received 3.7 percent or less of the total responses made by the
participants.
One hundred twelve participants made suggestions regarding
the subjects or skills they would like developed into a short
course they would enroll in at some future date.

Because most of

the participants'responses were unique in nature, it would perhaps
be best to categorize them.

Utilizing the categories found earlier

in the study (Table 2), participants1 most popular suggested
course type was in the areas of mental self-improvement.

Forty-two

participants or 37.4 percent of all the suggested courses were for
courses like creative writing, German, childbirth or art.

In the

category of professional or job related courses, the suggestions of
16.9 percent of the responses were for courses like real estate,
sales techniques, time management, and accounting.

In the category

of physical self-improvement only six participants made any
suggestions.

This 5.3 percent of the population who made suggestions

for courses, suggested bowling, dance (ballet, tap and belly) and
tennis.

Three other categorical types of suggestions were made that

did not seem to fit into the categories just mentioned.

Forty-one

participants indicated they would like to continue taking a more
advanced section of the course in which they were presently enrolled.
One person suggested keeping up the good variety of courses that had
been offered in the past.

Three suggestions were categorically
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placed together under the option of other course suggestions.

These

responses were listed in Table 46.

Table 46
Number and Percent of Credit-Free Short Course Participants’
Suggestions for Future Course Offerings

Options

1.

Number

Percent

Professional, job related suggested
courses

19

16.9

Mental self-improvement suggested
courses

42

37.4

6

5.3

41

36.5

Continue the good variety of courses
you now have

1

0.9

6.

Other course suggestions

3

2.7

7.

No response

153

0.0

2.

3.

4.

5.

Physical self-improvement suggested
courses
Intermediate level of the course
attending now

Total

265

The summary of the study, the conclusions drawn and the
recommendations for further study will be presented in Chapter 6.

Chapter 6

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The purposes of this study were twofold:

to develop a set

of evaluative criteria for credit-free short courses offered
through universities1 colleges and divisions of continuing education
and to use these criteria to evaluate the credit-free short courses
offered through the Office of Short Courses and Conferences at
Louisiana State University in Baton Rouge, Louisiana.

SUMMARY

A survey of the current literature and related studies in
the fields of continuing education and adult education was conducted
to devise a set of tentative evaluation criteria including items
related to the general information about the credit-free short
course participants, marketing information about them, their degree
of satisfaction with the courses, and their suggestions for future
courses.

An opinionnaire composed of these criteria was constructed

and submitted to a jury of sixteen experts for validation.

The

instrument was revised in accordance with the evaluations and
comments of the jury.

Jurors1 responses to the items of the

opinionnaire resulted in two separate evaluative instruments being
drawn up.

The first was a questionnaire composed of nineteen items

which sought to collect general information about each participant,
99
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marketing Information regarding each participant, and the degree of
satisfaction each participant was experiencing.

This instrument

was administered to each credit-free short course participant at the
second class meeting of his course by the course instructor.

The

second instrument was also administered by the course instructor;
however, this instrument was administered at the last meeting of
the course.

The evaluation instrument included seventeen items

which dealt with

the degree of satisfaction each participant had

experienced with

the various aspects of the credit-free short

course he was enrolled in, and his suggestions regarding future
short courses.

Jurors' responses to the items of the opiniomaire

resulted in two items being dropped, twenty-seven being rewritten
and eleven being retained as they had been written.
The questionnaire and the evaluation instruments were used
to gather data for evaluating the credit-free short courses attended
by four hundred thirteen persons enrolled in the seventeen creditfree short courses offered through the Office of Short Courses and
Conferences at Louisiana State University'in Baton Rouge whose first
meeting of each course began between the dates of February 10, 1977
and March 17, 1977.

Of the four hundred thirteen persons registered in

these courses, returns were received from three hundred sixty
participants for

the questionnaire and from two hundred sixty-five

participants for

the evaluation instrument.
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The descriptive method of research using the inquiry form
technique was utilized in this study.

The statistical procedure

used for analyzing the data was number of frequency and percent
distribution,

CONCLUSIONS

The following conclusions were drawn from the results of
this study:
1.
offered

Most participants

through the Office of

enrolled in credit-free short courses
Short Courses and Conferences at

Louisiana State University, which were classified as mental selfimprovement courses,did so primarily for personal improvement reasons,
2.

Participants in credit-free short courses preferred

scheduling their courses to begin at either 6:00 p.m. or 7:00 p.m.,
to be two hours in duration, and to meet twice a week, preferably
Tuesdays and Thursdays.
3.
offered

Most people who enrolled in credit-free short courses

through the Office of

Short Courses and Conferences at

Louisiana State University were twenty to thirty years old, had two
to four years of formal education above a high school diploma, lived
less than thirty minutes from the course's location, paid their own
registration fee and were female.
4.
ways.

Participants learned about their courses in different

The most successful methods were through newspaper ads or

through conversations between friends; whereas, the least successful
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methods were through conminity service announcements broadcasted
over the local radio and television stations.
5.

Nearly one-third of the credit-free short course

participants sampled had been enrolled in another credit-free short
course offered through the Office of Short Courses and Conferences
within the past two years.
6.

Most people enrolled in the credit-free short courses

in which they had neither personally studied nor had previously been
instructed, rather than in courses in which they were more familiar
because of their previous instruction or study.
7.
of

The most common suggestions made at the second meeting

a course was to lengthen the time of the course meetings; the

common suggestion made at the last meeting of the course was to
lengthen the entire course.
8.
at

The 17.3 percent of the sample population who indicated

the second class meeting they weren't sure if they had learned

what they had hoped to learn from the course, indicated at the last
class meeting they had only partially learned what they had hoped to
have learned.

The 29.7 percent of the participants who had responded

with partially at the second class responded again with partially at
the last class meeting.
9.

The items in the questionnaire and the evaluation

instrument related to (1) whether the course was offered at a good
or bad time, and (2) whether the day was a good or bad day, did not
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gather any significant information and should be dropped from these
evaluative instruments.

RECOMMENDATIONS

The following recommendations were made from the results of
this study:
1.

The Office of Short Courses and Conferences at

Louisiana State University should expand its selection of creditfree mental self-improvement short course offerings.

These

offerings should be designed to meet the interests of persons
twenty to thirty years old with two to four years of formal
education above a high school diploma, and scheduled to begin at
6:30 p.m. or 7:00 p.m. for one and a half or two hours on Tuesdays,
Thursdays, or a combination of Tuesday and Thursday evenings.
2.

The financial resources for marketing the credit-free

short courses should be concentrated in the utilization of the
printed media.
3.

Effort should be made to encourage other universities

located throughout the Unived States to administer the evaluative
instruments developed in this study to their credit-free short
course participants enrolled in their colleges of continuing
education.

A larger sample population with an intra-national base

would provide a much more exact picture of who continuing education
credit-free participants are and how they can more effectively be
reached and served.

LSU should continue to utilize these evaluative

instruments and compare its findings with those of other universities.
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4.

Because most of the studies on adult learners have been

done on the participants in continuing education

' s

credit courses

or in adult education courses, more studies should be done on
continuing education's credit-free short course participants.
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APPENDIX A
Your program for credit-free short courses is said to be one of the
most successful in the country and because it is, I would appreciate
your assistance with a project I am undertaking for the Office of
Short Courses and Conferences in the Division of Continuing Education
at Louisiana State University in Baton Rouge.
This project Is to
design a short evaluation form that could be distributed, completed,
and returned at the last session of a credit-free short course by
each of the 29,000+ participants who yearly enroll In our office’s
short courses.
This year the Louisiana Legislature decreased its funding to LSU,
resulting In the Office of Short Courses and Conferences being
placed on a self-supporting basis with a cut in personnel. We now
have two persons coordinating the credit-free short courses for our
29,000 yearly participants.
In an effort to most effectively utilize
our coordinators’ time, the personal Interviews of course participants
must practically be eliminated.
We now must almost completely rely
on an evaluation form to get our necessary feedback.
An analysis of
the evaluation form we have utilized for the past five years proves
to be inadequate for our present needs.
The evaluation form I need
to develop In the next month must provide us with answers to some
of our most urgent questions in the areas of publicity, course design,
and instruction.
Would you send me any evaluation form(s) which you, or members of your
College of Continuing Education use which I may look at to gain
suggestions for the form I need to design?
What evaluation forms or suggestions you can send me certainly will be
appreciated. After I have developed this new form, I will forward
you a copy as well as whatever data I may collect which I think you
might find worthwhile.
Thank you.
Sincerely,

Mrs. Doreen 0. Maxcy, Head
Short Courses and Conferences
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APPENDIX B

HEADS OF UNIVERSITIES” COLLEGES OF
CONTINUING EDUCATION

Dr. Zoila Benedico, Chairman
Continuing Education
Miami-Dade Community College
Miami, Florida
Dr. Patrick G. Boyle, Dean
Division of Program and Staff Development
University of Wisconsin
Madison, Wisconsin
Dr. Frank K. Burrin, Director
Continuing Education
Purdue University
West Lafayette, Indiana
Dr. John B, Ervin, Dean
Continuing Education
Washington University
St. Louis, Missouri
Dr. Floyd B. Fisher, Vice President
Continuing Education
Pennsylvania State University
University Park, Pennsylvania
Dr. Clinton A. Hoover, Director
Nebraska Center for Continuing Education
University of Nebraska
Lincoln, Nebraska
Dr. Armand L. Hunter, Director
Continuing Education Services
Michigan State University
East Lansing, Michigan
Dr. Leslie Jacobson, Dean
Continuing Education
Brooklyn College
Brooklyn, New York
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Dr. Alan B. Knox, Director
Continuing Education and Public Service
University of Illinois
Urbana, Illinois
Dr. William Leffland, Dean
College of Continuing Education
University of Southern California
University Park
Los Angeles, California
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APPENDIX C
Over the past few years the number of credit-free short courses
has expanded greatly. As a part of the offerings of Colleges and
Divisions of Continuing Education, these short courses have varied in
quality. Because no effective measures for evaluating short courses
currently exist, I am proposing to develop a systematic instrument
to do this task.
Enclosed you will find an opinionnaire. This oplnionnaire is being
sent to you because you are one of the leaders in the field of
evaluation.
I am interested in validating an instrument to be used
in testing the adequacy of credit-free short courses as they are now
being offered through the Division of Continuing Education at
Louisiana State University.
It is my hope that these findings will
be useful in my doctoral dissertation here at LSU.
I would appreciate your evaluating each item (criterion) in the
enclosed opinionnaire according to the suggested scale in terms of
whether it will most effectively provide evaluative information in
the areas of effective marketing strategies, descriptions of
participants and participants' levels of satisfaction.
It is the
intent of this study to design two instruments to obtain this
information. The first instrument would be distributed to each short
course participant at the conclusion of the first class session and
focus its questions upon the areas of marketing strategies, partici
pant's descriptions, and participants' first reactions.
The second
instrument would be administered at the conclusion of the course and
would provide answers to the participants' satisfaction with the
course's instructor, worth, time and location.
I hope that you will
feel free to add or delete items from this tentative list and to
offer any other suggestions which will be helpful in the development
of these evaluative instruments.
Space has been provided after each
section in the opinionnaire for any comments or criticisms you may
have.
Thank you for completing the enclosed opinionnaire. Please
forward me your response in the pre-addressed, stamped envelope by
January 28th. At the conclusion of this study I will be happy to
share my findings with you.
Sincerely,

Mrs. Doreen 0. Maxcy, Head
Short Courses and Conferences
117

118
D i v i s i o n

o f

C o n t i n u i n g

E d u c a t i o n

I S h o r t

C o u r s e s

&

C o n f e r e n c e s

LOUISIANA STATE UNIVERSITY
AND AGRICULTURAL AND MECHANICAL COLLEGE

BATON

ROUGE,

LOUISIANA

70803

January 28, 1977

APPENDIX C

Just a short time ago I sent you an opinionnaire concerned with
validating an evaluative instrument for credit-free short courses
offered through colleges of continuing education.
So that I may evaluate the short courses being offered through
Louisiana State University's Office of Short Courses and Conferences
this spring semester, I need your response. Another copy of the
opinionnaire is enclosed for your convenience.
As a professional, I know that you are extremely busy, and I
am grateful for your help.
If your response is in the mail, many thanks!
to hear from you soon.

If not, I hope

Sincerely,

Mrs. Doreen 0. Maxcy, Head
Short Courses and Conferences

APPENDIX D

LIST OF JURORS

Dr. H. J. Alford
Doan of Instruction
Educational Testing Service
Princeton, New Jersey
Dr. J. N. Arbolino
Program Service Officer for CLEP
Educational Testing Service
Princeton, New Jersey
Dr. Ernest J. Cioffi
Director
Program Research and Development
College of Continuing Education
University of Southern California
Los Angeles, California
Mr. Laverne B. Forest
Associate Professor
Department of Continuing and Vocational Education
University of Wisconsin
Madison, Wisconsin
Dr. Edward Glaser
President
Human Interaction Research Institute
Los Angeles, California
Dr. Finn Groover
Assistant Director
Office of Summer Session & Continuing Studies
The Florida State University
Tallahassee, Florida
Dr. James E. Hertling
Division of Continuing Education
Indiana University
Bloomington, Indiana
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Mr. Nick Kalivoda
Head
Media Services
Louisiana State University
Baton Rouge, Louisiana
Dr. Jindra Kulich
Head
Office of Short Courses and Conferences
Department of University Extension
University of British Columbia
Vancouver, Canada
Dr. William B. Michael
Professor
Department of Educational Psychology
School of Education
University of Southern California
Los Angeles, California
Dr. Leo Richards
Professor
Department of Teacher Education
School of Education
University of California
Los Angeles, California
Dr. Robert M. Rippey
43 Fern Street
Hartford, Connecticut
Ms. Judy Riggs (for Alan B. Knox)
Administrator for Client Services
University of Illinois
Campaign, Illinois
Mr. Anver S. Suleiman
Bureau of Business & Technology, Inc.
New York, New York
Mr. Wilson B. Theide
Professor
College of Education
University of Wisconsin
Madison, Wisconsin
Mr. Ken Ward
Louisiana Moral & Civic Foundation, Inc.
Baton Rouge, Louisiana

APPENDIX E
OPINIONNAIRE

DIRECTIONS: Evaluate each Idea in terms of your opinion as to its
relative importance or value in evaluating credit-free short courses
offered-through.a.college of continuing education.
Answer as many
questions in each section as you feel qualified to answer. This
questionnaire is divided into two different sections.
The first
section concerns the evaluative questions which would be asked of a
short course participant at the end of the first class meeting of
the course. The second section concerns the evaluative questions
which would be asked of a short course participant at the conclusion
of the course.
Please use the ratings designed as follows:
1.

Indicates that you think the idea is of MAJOR IMPORTANCE,
or It is of MUCH VALUE

2.

Indicates that you think the idea is of MODERATE IMPORTANCE,
or it is of VALUE

3.

Indicates that you are UNDECIDED as to Its importance or
value

4.

Indicates that you think the idea is of LITTLE IMPORTANCE,
or it is of LITTLE VALUE

5.

Indicates that you think the idea is of NO IMPORTANCE, or
it is of NO VALUE

a.

Indicates that the meaning of the statement is not clear to
the reader

b.

Indicates that no response is intended

Encircle the number or letter of your choice as illustrated:
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OPINIONNAIRE
SECTION ONE:

To be administered at the conclusion of the first session
of the credit-free short course

GENERAL INFORMATION ON A PARTICIPANT:
1 2 3 4 5 a b

1. Your age:
Under 20
20-30
31-45
46-60
Over 60

1 2 3 4 5 a b

2. Your sex:
Male
Female

1 2

34 5 a b

3.

The highest level of formal education you have
reached:
8th grade
_____ Some high school
______High School diploma
2 years above high school
Bachelors or technical degree
Masters degree
______ Doctoral degree

1 2

34 5 a b

4.

Your family's taxable yearly income:
Under $10,000
$10,000-$19,999
$20,000-$35,000
Over $35,000

1 2

34 5 a b

5.

Your tuition for this course is paid by:
Yourself
_____ Employer
Parents
Other

1 2 3 4 5 a b

6.

The distance you traveled to attend class today:
Less than 5 miles
5-10 miles
11-25 miles
More than 25 miles
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1 2 3 4 5 a b

7.

The amount of previous Instruction you have
received in this course's subject area:
_____ One or more courses
No coursework but much personal study
_____ A little personal study
No previous instruction nor personal study

COMMENTS ON QUESTIONS ASKED ABOVE ABOUT GENERAL INFORMATION:
JURORS)

(FOR

MARKETING DATA ON A PARTICIPANT:
1 2 3 4 5 a b

8. Have you attended another course offered through
LS U ’s Office of Short Courses and Conferences
in the past two years?
Yes
No

1 2 3 4 5

9. How did you first find out about this course?
Newspaper, Name ____________________________
Radio
Television
_____ Short Courses
brochure mailed toyou
_____ Short Courses
brochure you picked up
a t __________________________________________
Word of mouth
Employer
Other

ab

1 2 3 4 5 a b

10. Do you think the course description adequately
described this course?
_____ Yes, a true description
_____ No, a false description
I'm not sure

1 2 3 4 5 a b

11. What prompted you to enroll in this course?
Pleasure
_____ Personal improvement
Influence of friends
Job skills improvement
Professional advancement
Other
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1 2 3 4 5 a!)

12.

Time the course ife offered:
Good time for you
Bad time. More convenient:

1 2 3 4 5 a b

13.

Day the course is offered:
Good day(s) for you
Bad day(s). More Convenient:

COMMENTS ON QUESTIONS ASKED ABOVE ABOUT MARKETING DATA:

(FOR JURORS)

PARTICIPANT'S REACTION:
1 2 3 4 5 a b

14.

How Cooperative was the Short Courses and
Conferences staff in assisting you to register?
Very cooperative
Mildly cooperative
Not cooperative. Please explain: ______

1 2 3 4 5 a b

15. Did you have trouble locating a parking space in
order to attend class today?
No
Yes, (If yes, would you have enrolled in
this course if it had been located off
the LSU campus where plenty of parking
spaces were available?
Yes
No
Maybe

1 2 3 4 5 a b

16. Do you feel you benefited from the first class
meeting?
Very, much
Generally, yes
_____ To some extent
Slightly
No
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1 2 3 4 5 a b

17.

Based on what you have learned from attending
this first class session* would you say the
course Is going to satisfy your expectations?
Y e s , better than I expected
Yes, about what I expected
No, not as Interesting as I expected
No, different subject matter than I
expected
No. Please explain: ________________

1 2 3 4 5 a b

18.

Does the subject matter the instructor wishes
to teach in this course differ from what you
wish to learn?
Too early to say
No, our objectives seem the same
Yes. How___________ _____
___

1 2 3 4 5 a b

19.

What could improve this course in the sessions to
come?
More opportunity for questions
Better organization of the course by the
Instructor
Length of the course. Please explain:

Instructor could explain ideas better.
Please explain: ______________________
Other suggestions.
Please explain: _

COMMENTS ON QUESTIONS ABOUT THE PARTICIPANT’S REACTION:

SECTION TWO:

To be administered at the conclusion of the credit-free
short course.

PARTICIPANT'S SATISFACTION WITH THE COURSE:
1 2 3 4 5 a b

(FOR JURORS)

1.

Time course offered:
Good time for you
Bad time. More convenient:

126
1 2

34 5 a b

2. Day(s) course offered:
Good day(s) for you
Bad day(s). More convenient:

1 2

34 5 a b

3. Length of class meeting:
Too long
About right
Too short

1 2

34 5 a b

4. Length of course:
Too long
About right
Too short

1 2

34 5 a b

5, Classroom facility:
Very adequate
Adequate
Not adequate.

1 2 3 4 5 a b

6.

Parking facility:
Very adequate
Adequate
Not adequate.

Please explain:

Suggested solution:

1 2

34 5 a b

7. Would you have enrolled in this course if it was
located off the LSU campus?
Yes
No
Maybe

1 2

34 5 a b

8. Class size:
Too many people
About right
Too few people

1 2

34 5 a b

9. Did you find the other participants in this
course to be helpful to you?
Yes, very helpful
Mildly helpful
No, not helpful. Please explain: ______ _

1 2 3 4 5 a b

10.

Do you feel the instructor was well prepared and
organized?
Very well prepared and organized
Mildly prepared and organized
Not prepared and organized
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1 2 3 4 5 a b

11.

How closely did the instructor adjust the course
to your interests and background?
Very closely
Closely
_____ Not closely.
Please explain:

1 2 3 4 5 a b

12.

Did the instructor give the class adequate
opportunity to ask questions and participante
in discussions?
Too much opportunity
About right
Too little opportunity

1 2 3 4 5 a b

13.

How comfortable were you with the manner in
which the instructor directed the course?
Very comfortable
_____ Mildly comfortable
Not comfortable.
Please explain: ____

1 2 3 4 5 a b

14.

How successful was the instructor in getting his
ideas across to you?
Very successful
Mildly successful
Not successful.
Please e x p l a i n : ________ _

1 2

34 5 a b

15.

Did you gain some new ideas, skills or interests
as a result of attending this course?
Yes, you learned much
Yes, you learned some
No, you learned little
No, you learned nothing

1 2

34 5 a b

16.

Did you learn what you had hoped to learn by
attending this course?
Yes
_____ Partly
No.
Please explain: ______ _______________

1 2

34 5 a b

17.

Were your expectations for this course satisfied?
Yes, better than I expected
Yes, about what I expected
No, not as interesting as I expected
No, different subject matter than I expected
No. Please explain:_______________________
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1 2 3 4 5 a b

18.

Was the knowledge you gained worth the
registration fee paid?
Well worth it
Partly worth it
Not worth it

1 2 3 4 5 a b

19.

Do you feel you'll he able to use the knowledge
or skills you have learned from this course?
Yes, very useful
Yes, partially useful
No, not very useful
No, nothing was useful

COMMENTS ON QUESTIONS ASKED ABOVE ON THE PARTICIPANT'S SATISFACTION
WITH THE COURSE:
(FOR JURORS)

FUTURE COURSES:
1 2 3 4 5 a b

20.

What suggestion(s) might you have to improve this
course if it would be offered again? ___________

1 2 3 4 5 a b

21.

Please suggest any subjects or skills you would
like developed into a course in which you would
enroll in the future.

COMMENTS ON QUESTIONS ASKED ABOVE ABOUT FUTURE COURSES:

(FOR JURORS)

QUESTIONNAIRE
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The following questions are designed to help the instructor make
adjustments to more effectively meet your needs and to assist the
Office of Short Courses and Conferences in serving you now and in
the future. Please CHECK (v^f the appropriate answer(s) to the
following questions.
Your age:

Your sex:

_____ Under
20 31. 46 Over

20
30
45
60
60

Male
Female

The highest level of formal education you have reached:
8th grade
Some high school
High school diploma
_____ 2 years above high school
Bachelors or technical degree
Masters degree
_____ Doctoral degree
The distance you traveled to attend this course:
Less than 15 minutes
15 - 30 minutes
31 - 60 minutes
More than 1 hour
Your home's zip code number is:

_______

Your tuition for this course is paid by:
Myself
_____ Employer
Other
____________
Have you attended another course offered through LSU's Office of
Short Courses & Conferences in the past two years?
Yes
No
129

How did you first find out about this course?
_____ Newspaper ad
_____ Newspaper story
Radio
Television
Short Courses brochure mailed to me
Short Courses brochure I
picked up at
Word of mouth
_____ Employer
Other
Do you think the advertised course description correctly
describes this course?
'
Yes, a true description
_____ No, a misleading description
What prompted you to enroll in this course?
Pleasure
Personal improvement
Limited knowledge
Influence of friends
Job skills improvement
Professional advancement
Other

___

Time course is offered:
Good time for me
Bad time. More convenient time:
Day(s) course is offered:
Good day(s) for me
Bad day(s). More convenient day(s)
How cooperative was the Short Courses and Conferences staff in
assisting you to register?
_____ Very cooperative
_____ Mildly cooperative
_____ Not cooperative.
Please explain: ___________

Does the meeting room, its location or its comfort cause you any
inconvenience?
No
Yes Please explain: _________________ _________
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Did you have trouble locating
attend class today?
No
Yes (If yes,
course if it
campus where
_____ Yes
No
Maybe

a parking space in order to

would you have enrolled in this
had been located off the LSU
parking is available?)

The amount of previous learning experience you have in this
course's area?
One or more courses.
If more than one, how
many? __________
No coursework but much personal study
A little personal study
No previous instruction nor personal study
How satisfied are you with this course so’ far?
Very satisfied
Mildly satisfied
_____ Mildly dissatisfied
Not satisfied.
Please explain:
Will you learn what you had hoped to learn by having taken this
course?
Yes
Partly
_____ Not sure
_____ No. Please explain:
________________________ _
What could improve this course in the sessions to come?
_____ More opportunity for questions
List of the course’s objectives
_____ Better organization of the course by the
instructor
_____ Length of the class session.
Please explain:
Instructor could explain ideas better.
Please
explain: __________________________________ _____
Other suggestions: Please explain:

APPENDIX G

CREDIT-FREE SHORT COURSES
AND THEIR INSTRUCTORS

Auto Repair for Non-Mechanics

Dr. Percy Miller

Body Conditioning for Beginners

Mrs. Nancy Knauth

Body Conditioning for Intermediates

Mrs. Nancy Knauth

Career Decision Making

Mr. Ed Fleming

Chinese Cooking

Dr. Tony Hu

Computers:

Dr. Walter Rudd

Cobol Language

General Self-Improvement

Mr. Ken Ward

Hapkido Self-Defense

Mr. HeYoung Kimm

Hatha Yoga

Mrs. Marianne Srinivasan

Italian Cooking

Mrs. Sue Brown &
Mrs. Linda Perry

Jewelry Techniques

Ms. Jan DiGann

Landscape Gardening

Dr. Neil Odenwald

Parenting Strategies

Ms. Diana Jones

Seminar for Building Inspectors and
Light Commercial Contractors

Mr. Dean McKee

Speed Reading:

Section 3

Mr, John Holden

Speed Reading:

Section 4

Mr. John Holden
Mr. Paul Alexander

Tennis
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APPENDIX H

The following questions are designed to help the instructor and
the Office of Short Courses and Conferences in evaluating this course
and in serving you more effectively in the future. Please CHECK (v)the appropriate answer(s) to the following questions. We appreciate
your assistance.
Time course is offered:
Good time for me
Bad time. More convenient time:

'

Day(s) course is offered:
_ _ _ Good day(s) for me
______ Bad day(s). More convenient day(s)
Length of a class meeting:
_____ Too long
_____ About right
Too short. Please explain:________
Length of the course:
_____ Too long to cover the course material
_ _ _ _ About right to cover the course material
Too short to cover the course material
Number of people in course:
_____ Too many people
_____ About right
______ Too few people
Do you feel the instructor was well prepared and organized?
_____ Very well prepared and organized
Well prepared and organized
_____ Poorly prepared and organized
_____ Very poorly prepared and organized
Did the instructor give the class opportunity to discuss and ask
questions?
Too much opportunity
About right
Too little opportunity
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How closely did the instructor adjust the course to meet your
interests and background?
_____ Very closely adjusted
_____ Mildly adjusted
_____ Poorly adjusted
_____ Very poorly adjusted.
Please explain:_____________
What prompted you to enroll in this course?
_____ Pleasure
_____ Personal improvement
_____ Limited knowledge
_____ Influence of friends
_____ Job skills improvement
_____ Professional advancement
_____ Other
______________________
Time course is offered:
_____ Good time for me
Bad time. More convenient time:
Day(s) course is offered:
_____ Good day(s) for me
_____ Bad day(s). More convenient day(s):
How cooperative was the Short Courses and Conferences staff in
assisting you to register?
Very cooperative
___ _ Mildly cooperative
_____ Not cooperative. Please explain:___________________

Does the meeting room, its location or its comfort cause you any
inconvenience?
No
_____ Yes. Please explain: ________________________________
Did you have trouble locating a parking space in order to attend
class today?
■ No
_ _ _ _ Yes (If yes, would you have enrolled in this course
if it had been located off the LSU campus where
parking is available?)
_____ Yes
No
_____ Maybe
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The amount of previous learning experience you have in this
course's area?
_ ____ One or more courses.
If more than one, how many?
No coursework but much personal study
A little personal study
No previous instruction nor personal study
How satisfied are you with this course so far?
_ ____ Very satisfied
______ Mildly satisfied
_ ____ Mildly dissatisfied
_____ Not satisfied.
Please explain: __
Will you learn what you had hoped to learn by having taken this
course?
Yes
_____ Partly
_____ Not sure
_____ No. Please explain: ________________________________
What could
_____
_____
______
_____

improve this course in the sessions to come?
More opportunity for questions
List of the course’s objectives
Better organization of the course by the instructor
Length of the class session.
Please explain; _____
Instructor could explain ideas better. Please
explain:_________________________________________
Other suggestions.
Please explain:
___
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